
1

Journal
TYCA-Southeast



2 3

Purpose
TYCA-SE remains committed to its original purposes:

· To provide a framework for a variety of professional activities
  among teachers of English in two-year colleges within Alabama, 
  Florida, Georgia, Kentucky, Mississippi, North Carolina, South 
  Carolina, Tennessee, Virginia and West Virginia.
· To define and explore issues relevant to the improvement of the 
  teaching of English in the region.
· To conduct an annual regional conference for teachers of English 
  in two-year colleges.
· To disseminate materials containing reports, news items, etc.,
  that are of special interest to teachers in the region.
· To encourage studies and research in the teaching of English in 
  the two-year college.
· To serve as a regional voice for national issues addressed by
  the national TYCA and, by extension, the Conference on College 
  Composition and Communication and the National Council of 
  Teachers of English.

Submissions
The editor welcomes submissions from all quarters, with preference given 
to TYCA-SE members. Unsolicited submissions may be emailed to Ann 
Nicodemi (ann.nicodemi@chattanoogastate.edu). The author should in-
clude with the submission his or her professional/institutional affiliation 
and rank.  Submissions from non-members of TYCA-SE are welcomed and 
will be considered for publication. However, copies of the Journal will not 
be mailed to published contributors who are not members of TYCA-SE.  
Authors should observe the following deadlines when submitting manu-
scripts: Fall issue, October 1; Spring issue, April 1.

Advertising
For information concerning advertising rates and schedules, contact 
Wayne Francis, Florida State College at Jacksonville, 11901 Beach 
Boulevard, Jacksonville, FL  32246, or at wayne.francis@fscj.edu.  

Editor
Ann Nicodemi, Chattanooga State Community College, 
4501 Amnicola Highway, Chattanooga, TN 37406-1097 (423-697-5551 or 
ann.nicodemi@chattanoogastate.edu).
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Editorial Policy
The TYCA-Southeast Journal, a twice-yearly publication, is the official 
publication of the Two-Year College English Association-Southeast 
(TYCA-SE) of the National Council of Teachers of English (NCTE).

The Journal serves as the primary means of communication throughout 
the TYCA-SE membership, particularly for those who do not attend the 
annual conference.  As one of seven two-year college regional affiliates 
of the national TYCA, TYCA-SE also provides regional chairs, represen-
tatives, and newsletter/journal editors, national chair and archivists, and 
NCTE headquarters with issues of the publications.  

Reports, announcements, conference proceedings, business meeting 
minutes, resolutions, discussion of issues common to teachers of English 
in the two-year college, trends and innovations in our profession—all are 
included in the Journal.  The editors invite comments on professional 
issues, announcements, poetry, fiction, and articles on relevant topics.  
Articles published in the Journal do not necessarily reflect the views of 
the editors, the TYCA-SE Regional Executive Committee, or the TYCA-SE 
membership.

TYCA-SE supports the Guidelines for Gender-Fair Use of Language in 
NCTE publications, and the Journal reflects concepts and values set 
forth in this document.

Advertisements from appropriate businesses may be included, but such 
inclusion is not an endorsement of either the advertisers or their products.

We attempt to correct any errors or omissions in a timely fashion.  If 
you would like a correction or clarification included in the next issue of 
the Journal, please send it via email to Ann Nicodemi (ann.nicodemi@
chattanoogastate.edu) and include “Journal Correction” in the subject 
heading.
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Editors’ Note Chair’s Note
Susan Slavicz, Outgoing TYCA-SE REC Chair
Florida State College at Jacksonville (FL)

Mother recently returned from her annual church retreat and told me 

that she finally understood why I liked to go to “those” conferences.  

She saw old friends, was greeted with hugs, and, in short, felt a sense of 

belonging. I truly believe that we experience this same sense of belong-

ing when we attend our TYCA-SE conferences.  

The camaraderie of TYCA-SE was notable at our 50th conference in 

Mississippi this year.  At the executive board meeting for TYCA at the 

4C’s, National TYCA Chair Eva Payne even noted the number of retirees 

who joined us and suggested that other areas encourage retiree partic-

ipation. Of course, the Mississippi Mafia did their usual spectacular job 

with outstanding speakers and a great selection of presentations.  We 

were also wonderfully entertained, and to celebrate our 50th year, we 

partied like it was 1965 – although some of us might have had a few 

more aches and pains after dancing the night away! 

I challenge you in the next year to encourage at least one person at 

your institution to give us a try.  Tell them about the great articles in 

our journal – or better yet – give them your journal to read. Share 

teaching ideas you gained from our Mississippi conference.  Finally, 

bring them to next year’s conference in Knoxville so that they, too, 

can belong.   

Happily, as I leave the chair’s position in Matt Simon’s capable hands, I 

will still serve the Southeast region as your national TYCA representa-

tive. If you or colleagues ever have concerns that you wish voiced to our 

national board, please send them through my email, sslavicz@fscj.edu.  

I look forward to seeing you all in Knoxville.  

Meg Matheny, Co-journal Editor
Jefferson County & Technical College, Southwest (KY)
Ann Nicodemi, Co-journal Editor
Chattanooga State Community College (TN)

T.S. Eliot may have believed that April was the cruelest month, but he 
clearly never had to grade stacks of final exams in May. So into your 
semester’s waning hours of drudgery, we insert this little ray of spring 
sunshine, your newest copy of the Journal.  Perhaps, then, May is not the 
very cruelest month, for it is also this month that we see our hard-working, 
exam-taking students walk with pomp and circumstance. Their commence-
ment is a humbling event, as it is in some small part the fruit of all of our 
efforts. These efforts are similar to those taken by our Cowan and Doster 
award winners this year, whose acceptance speeches you can read in this 
very Journal. 

You’ll also see a record of a very different fruitful event in this issue – the 
spring 50th Anniversary Conference in Jackson, Mississippi. Hopefully as 
you read, you can see at least a glimmer of the amazing (and pizzazz-filled) 
efforts put forth by Laura Hammons and Beverly Fatherree. Thank you to 
these two women, and to all of the conference organizers in Jackson. The 
50th Anniversary Conference was, as promised, an event not to miss. But 
if you did miss it, you’re holding the next best thing – the coverage in the 
Spring Journal! We hope you can attend in person next year in Knoxville, 
Tennessee.

As always, our Journal is chock-full of some interesting and inspiring 
scholarship in our Featured Articles. Check out advice on working with 
freshman composition students from Deborah Byrd, an examination of the 
works of Walker Percy and Flannery O’Connor from Kathleen De’Marco, 
and ideas on using contemporary novels in your composition classroom in 
a comprehensive article from Abigail Montgomery. Happy reading! 

The deadline for the Fall issue is October 1st, and it is never too early to 
begin submitting your articles, stories, poems, etc. Please feel free to think 
outside of the box with your submission ideas. We would love to hear your 
suggestions for the Journal! 

Looking forward to Knoxville!
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2015 Jackson TYCA-SE Conference Report
Laura Hammons, Local Arrangements Chair:  50th Anniversary 
Hinds Community College (MS)

From the Local Arrangements Chair’s standpoint, three key elements for plan-
ning for our 50th bash were paramount:  the food, the drinks, and the parties.  
No problem—just years of work!  Two years prior to the February 2015 confer-
ence, Beverly Fatherree and I met with the hotel staff.  Months later, there was 
a complete changeover of personnel whom we had to re-educate and train.  But 
it all worked out!  Our conference was indeed historic!  No one counted shrimp 
and no one wagged a finger at me and complained about inadequate time for 
bathroom breaks.  (They were surely cold, though.)  

We had a cadillac meeting with all the bells and whistles we could muster.  
Setting the tone were the singers at the beginning of the conference, the 
Jubilee Singers, and our soloist, Melissa Davidson, topped off the final session.  

In between, the food maintained the tone:  tables of carved meats, arrays of 
cheese, and rows of vegetable dishes of all sorts.  I remember the delicious 
asparagus that was cooked to perfection, as was every morsel of food that the 
hotel cooked.  They outdid themselves with the food!  Even the banquet food 
was outstanding. 

Most satisfying to me were the comments I heard as people moved between 
sessions.  I heard many say that the sessions were terrific and that they gleaned 
a lot of information for future use.

I’d like to thank those who helped at Hinds, particularly Laurie George, our 
department secretary who steered the registration table in the right direction.  
Next to Laurie was the star volunteer of the year, Anne Smith from Collierville, 
Tennessee, a retiree from Northwest Mississippi Community College.  She and 
Laurie were indispensable.

And I can’t write this without thanking the members of the English Club who 
worked for weeks on the pillbox hats and hippie headbands.  They were also 
present during most of the conference running errands for me and getting 
bossed around.  They were joined by the Phi Theta Kappa group from our 
Raymond campus who were just as kind and funny as any group of students 
I have known.  

I hope that everyone shares a version of these amazing memories.  I am overjoyed 
that we had fantastic speakers, beautiful accommodations, and excellent sessions.  
It was a great way to celebrate 50 important years.  We did it right, folks.

Chair’s Note
Matthew Simon, Incoming TYCA-SE REC Chair 
Tri-County Technical College (SC)

After returning home from Jackson, I see a connection between our fiftieth anni-
versary and the fiftieth remembrance at Selma.  The connection between these 
two cannot be overstated, for it is not only the creation of an English organization 
that corresponds with the Civil Rights movement, it is that the colleges where we 
teach opened at this same time. This corresponding timeline is not a shock since 
we understand the importance of education to the downtrodden. Rochelle Dahmer 
closed the conference in Jackson supporting this insight with her discussion of 
Vernon Dahmer, who risked his property and gave his life to educate others. To 
leave Jackson with such a powerful message of fighting for what is right in the 
face of adversity instills in me a sense of hope that I could help to better my 
students’ lives. Refreshed from the conference and rested from the days of icy 
travel, I returned to the classroom ready for the challenges remaining. 

It was back in the classroom that I realized we have work to do still in our class-
rooms. While I reflect on the accomplishments of the last fifty years of TYCA-SE, 
I find solace in the accomplishments of others who traversed this path before me. 
What they realized in our profession is that we all need a place of encouragement 
and fellowship because our profession is one of solitary reflection. Writing and 
reading are lonely acts, which might be why many of our students shy away from 
our subject. To bring to light and share your own approaches as well as learn 
the happenings and approaches from other states has always been a highlight at 
each conference I have attended. It was no different at the wonderful conference 
Laura Hammons and Beverly Fatherree, along with all the Mississippi Community 
Colleges, hosted in Jackson. Whether it was the fantastic sessions or the accep-
tance speeches of Amoena Norcross, the 2015 Cowan winner, and Penny 
Sansbury, the 2015 Doster winner, we have incredible resources every year. 
 
It is with these resources that we face the same issues from fifty years ago. 
Jesmyn Ward’s Friday luncheon speech illuminated these issues. Reading her 
experience of growing up in the rural South from her memoir, Men We Reaped, 
illustrates the issues we as educators still face. Poor and without much, these are 
the students we still must reach, yet these are the students who have difficulty 
returning class after class. Students without the support around them, encourag-
ing and pushing them to finish, are set up to fail because to an eighteen-year-old 
it is easy to fall to the oppression of now. Two-year colleges have faced this issue 
since their creation, and it will continue to be an issue we face, despite the chang-
ing terminology associated with addressing student retention. Here at Tri-County, 
for every three students who begin their college journey every August, one will 
not finish the semester. This occurs nationally at the same rate. As we look back 
at what has been accomplished in the last fifty years, we need to look at the next 
fifty years knowing we still have work to continue. 
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those of us who knew him of what a truly remarkable man he was, and 
making those who didn’t know him wish that they had. 

What can I say about the speakers except that they were fabulous? Beth 
Ann Fennelly and Tom Franklin brought a delightful energy to the Open-
ing Plenary Session as they read from their collaborative novel, The Tilted 
World.  In addition to their energy, they also brought me a half pint of 
moonshine, which they learned to brew as they researched their story, but 
that’s a tale for another time!  Then we had the incandescent Jesmyn Ward 
for the luncheon, introduced by Jeremy Graham, a Hinds student whose 
life was similar to the lives of the five young African American men whom 
Jesmyn chronicles in Men We Reaped, her poignant memoir. Seldom have 
I been in a TYCA-SE luncheon when I would say, “You could have heard a 
pin drop,” but that was the case as we listened intently as Jesmyn told her 
story and read from her work.  Our closing speaker was one of our own, 
Rochelle Dahmer, who was equally mesmerizing as she shared the life of 
her husband’s grandfather, Vernon Dahmer, a Civil Rights martyr whose 
story she is writing and will soon publish.  An instructor at Jones County 
Junior College, Rochelle made us all proud as she represented the state 
so beautifully.

Did anyone say music?  Well, yeah!  We started off with the Utica Jubilee 
Singers, led by Dr. Bobby Cooper, to bring us to our feet in a true spirit of 
celebration.  These young men attend the Utica Campus of Hinds Commu-
nity College, and they are always inspirational when they share their tre-
mendous talent. The luncheon featured the Hinds duo of Alec Valentine and 
Debbie McCollum, who sang “My Prayer” in both English and Italian, accom-
panied by Linda Brown on the piano—and “accompanied” is a weak word to 
describe what Linda Brown can do to the keys of a piano! To round out the 
musical events, Rochelle Dahmer’s daughter, Michelle Davidson, began and 
ended her mother’s program with gospel renditions of Civil Rights songs. 

Tucked in among the other gems was a special authors event which fea-
tured two of our own, Harry Moore and Sharon Gerald, who have recently 
published collections of poetry.  They each read from their work.  They 
were joined by Matthew Guinn, who joined us through the largesse of W.W. 
Norton.  Matthew read from his recently published work, The Resurrec-
tionist. Not to be forgotten—or ignored—our own TYCA talent participated 
in an open-mic reading to a packed house.   What a pleasure that was!

But perhaps the most fun was had at the “Party Like It’s ’65!” party 
on Friday evening.  Many of us donned the pillbox hats—part of Laura 
Hammons’s vision from the very beginning, the boutonnieres, or  the 
corsages supplied by the Hinds English Club students, pulled on our go-go 
boots or tie-dyed t-shirts, or sported a fur hat from home (Betsy Griffey, 
you were every bit as enchanting as Audrey Hepburn in that hat!), and 
danced the night away to the 60s music of Shadz of Grey.  Some of us 
never left the dance floor, and some of us were limping the next day. 

2015 Jackson TYCA-SE Conference Report: We Wrote Ourselves into History!
Beverly Fatherree, Program Chair: 50th Anniversary Conference  
Hinds Community College (MS)

Well, it’s over.  The celebration for the historic 50th anniversary of TY-
CA-SE (or SCETC, as many of us knew it back in the day) has come and 
gone with the fanfare and pizzazz that it deserved.  We had over 200 reg-
istrants; we had food, we had drink, we had scholarship, we had fellowship, 
we had dancing, we had music, we had fabulous speakers, and we had fun!  
And despite the tremendous amount of work required, as those of you 
who have ever chaired a conference committee or worked on one know, 
Laura and I would do it all over again in a heartbeat.  Our goal from the 
beginning was to make this conference the most spectacular in the histo-
ry of spectacular TYCA-SE conferences (after all, the 25th, hosted by our 
good folks from St. Pete and chaired by Ben Wiley, was pretty spectacular), 
and we worked hard to achieve that goal.  TYCA-SE deserves no less.

So, let’s reminisce a bit for those who were here and rub it in for those 
who weren’t.  We started with the REC dinner at Drago’s, where we dined 
on chargrilled oysters (you might think you don’t like oysters, but the-
se?—a bite of heaven!), steak, lobster, and too many other good things to 
mention.  The members of the REC, as you all know, work for free, and 
they have to come in a day early to sit in a room all day and do the busi-
ness of the organization.  Since Laura and I have both been on the REC 
periodically, we wanted to repay them for their dedication.  The Chair’s 
reception that followed extended the delicious food and camaraderie to all 
who came in early on Wednesday evening.

Because I can’t go over every minute of the conference—not enough space 
for that—I’ll hit the highlights of the rest of the events.  First, we enjoyed a 
visit to the Eudora Welty House for the REC on Thursday morning and for 
the membership on Saturday afternoon.  Miss Eudora was made an honor-
ary member of SCETC at the Jackson conference in 1987; Mark Reynolds 
presented her with the declaration to a packed luncheon crowd. (For those 
of you new to TYCA-SE, that visit from Miss Eudora changed the format 
of the luncheon forever. Prior to that, the luncheon was a separate regis-
tration item which could be attended or not, depending on whether one 
wanted to pay the luncheon fee.  After Miss Eudora graced us with her 
presence and we nearly had a riot caused by those who had not paid for 
the luncheon and could not get a seat at the table, we added it into the 
registration cost. Crisis averted for future conferences!)

Another highlight was the Cowan and Doster awards, honoring Amoena 
Norcross for the former and Penny Sansbury for the latter.  After their 
presentations, we retired to a party in the penthouse with delicious food, 
music by Ralph Miller, and reminiscences from retired TYCA-SE members.  
Especially memorable was Sandy Via’s tribute to her father, Bill Doster.  
Sandy highlighted some of Bill’s long involvement with SCETC, reminding 
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TYCA-SE 2015: Revisiting Our Commitment To Student Success 
and Professional Development 
Eva Payne, National TYCA Chair
Chemeketa Community College (OR)

Attending TYCA-SE’s 50th Regional Conference in Jackson, Mississippi, 
made me realize why that region has produced so many smart, energetic 
leaders.
  
The planners of the 50th anniversary celebration deserve gratitude 
for a festive conference that was a pleasure from start to finish; a few 
of the highlights for me were interacting with delightful, interesting 
attendees, touring the Eudora Welty house, hearing local authors and 
poets, a rocking and rolling Friday night dance, and amazing food.   Amid 
this splendid entertainment and warm southern hospitality were breakout 
sessions demonstrating that the Southeast region is invested in student 
success, committed to professional growth, and active in sharing their 
research.  

Commitment to students and to professional development bring us to 
conferences, and through participation in TYCA, we also have an oppor-
tunity to use a collective, collaborative voice in the arenas of local, state, 
and federal policies that impact what happens in our classrooms.  

Last year, a common concern across TYCA regions was legislative in-
tervention in developmental education.  In response, the National TYCA 
Research Committee took on the issue, and the result of their research 
is now available online at the NCTE / TYCA (link to Position Statements), 
“TYCA White Paper on Developmental Education Reforms.” It is also 
published in the March 2015 issue of Teaching English in the Two-Year 
College (TETYC). 

We face a changing landscape in developmental education reform, com-
pletion agendas, increasing dual enrollment, and the changing status of 
faculty from tenure track positions to growing numbers of contingent and 
year-to-year contracts.  

The TYCA Executive Committee heard reports from several regions about 
the proliferation of dual credit / concurrent enrollment at our March 
meeting in Tampa. For example, Ohio now has a College Credit Plus pro-
gram that offers college to students in grades 7-12. College faculty may 
feel pressured to ensure their young students earn passing grades due to 
the caveat on Ohio’s College Credit Plus website: 

But what fun we had! As Chuck McDonnell said, “This is what TYCA is 
about—dancing!”

And in among the speakers, the parties, the music, the food, and the fun 
was a wealth of scholarly presentations.  The variety was especially nota-
ble this year, and I can say personally that trying to choose was difficult. 
We also had some sessions by our publishers, who celebrated our 50th by 
writing big checks to support or sponsor events and to join the celebra-
tion.  We couldn’t have pulled off such a special conference without them. 
The retirees and former members came out in force to support this cele-
bration, and that added so much to the mix of “old-timers” telling stories 
to the newbies.  The story, the history, the love for the organization and 
for each other continues. Ann Laster preserved the last  25 years for us to 
add to the first 25 year history which she and Ovid Vickers penned.  What 
a treasure that will be for future members of TYCA-SE!

So it’s done.  The Powers On High intervened and made it snow in Mis-
sissippi the next week—and the one after that!—to give us a bit of a rest 
period to recharge from the stress of the conference.  The Mississippi 
Mafia from all over the state needed that break after the rigors of the 
conference.  But never fear; we’ll be ready to attend the next conference in 
Knoxville, which is already lining up to be a wonderful conference, too—as, 
frankly, they all are.  I hope to see you there!
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I Didn’t Choose Teaching – Teaching Chose Me
Amoena Norcross, 2015 Cowan Award Winner 
Tri-County Technical College (SC)

As a teenager, I never thought about teaching as a career choice.  It never 
crossed my mind.  Not in my wildest dreams would I have dreamt to be 
standing before you today. I never thought I would be a teacher.  It just 
never crossed my mind while I was growing up.

When it was time for me to think about what to study in college, I was 
immediately drawn to architecture.  But that choice soon had to be aban-
doned since my mother was a single mother, working a full-time job, raising 
me, and trying to complete her own college education.  There was just not 
enough money for me to attend a university that offered architecture as a 
major.  The closest university with that major was the University of Florida, 
300 miles away.  There just wasn’t enough money to pay for the extra costs 
of housing and all the other basic needs when living away from home.

So the next best choice was to attend Florida Atlantic University, a fledgling 
university at the time with its only campus located in the city where we 
lived.  FAU, at that time, was an upper-division and graduate school.  Even 
though I had earned general education credits in math, science, and hu-
manities by passing the associated CLEP exams, I was short the minimum 
credits needed to enter FAU.  Fortunately, a branch of Palm Beach Junior 
College was located on FAU’s campus, so off I went to enroll in the areas I 
had not received CLEP credit for: composition and literature and the social 
sciences.  I also enrolled in some other courses, for example, accounting 
and computer programming, to explore whether I had an interest in these 
areas.  It was also my first contact with a two-year institution.  Little did I 
know that such an institution would become a significant part of my career. 

When the time came to apply to FAU, I was still faced with the 
dilemma of choosing another field to study because FAU did not have an 
architecture major.   Why not electrical engineering?!?  I was good at math 
and science—my earned CLEP credits proved my ability.  (The humanities 
credits I earned were just a fluke anyway.  I had been helping my mother 
study material for her classes in her Humanities major by quizzing her 
about topics like Mozart, Renoir, movements, and Rococo style.)  So in 
my first semester at FAU, I sat in a 5-credit calculus class with 149 other 
students.  The professor told us, as many of you may have heard in some 
of your own college classes, that the person we were sitting next to most 
likely would not be in the class at the end of the semester.  I was one of 
the “lucky” twenty students who remained in the class until the bitter 
end, just to earn a D, but still I persevered (or so I thought).  Several more 
semesters passed: some went well, some didn’t.  The “bad” semesters were 
those filled primarily with major electrical engineering classes where I was 
THE only woman in the class.  I guess I never could get accustomed to the 
“What are you doing here?!?” atmosphere subliminally projected in those 
classes by my male peers and, more obviously, by my male professors.

If you do not receive a passing grade, the district may, in some 
instances, seek reimbursement for the amount of state funds paid 
to the college on your behalf for that college course. The school 
district may withhold grades and credits received for high school 
courses taken until reimbursement has been made.

This statement warns of a disproportionately negative impact to already 
vulnerable students:  those living in poverty. 

In another example, Oregon’s legislature mandated that all high school se-
niors graduate with nine college credits.  One result has been to move the 
responsibility for teaching college coursework to high school faculty. It is 
a significant departure from National Alliance of Concurrent Enrollment 
Partnerships (NACEP) standards because high school principals choose 
which teachers they deem to be “highly qualified” to teach the college 
courses with no specific guidelines for required academic preparation.  

Some high schools are ill-equipped with limited access to college-lev-
el libraries, technology and laboratories. In a “proficiency based” credit 
model, participating high schools don’t use similar assignments, syllabi, 
course outcomes, or software programs. 

High school students are the ones with the most at stake as states require 
a “jump start on college.” When students are erroneously awarded college 
credit, they may struggle from being underprepared and feel  frustrated 
that they have only the certification of skills without the actual prerequi-
site skills for academic success.  The vagaries of dual credit options with-
out guidelines to ensure rigor and courses being offered to middle school 
students who, rightfully, lack the emotional and intellectual maturity for 
college-level thinking, may make achieving a degree and “completion” 
even more problematic for students and for community colleges being 
evaluated by the number of students earning degrees.  

TYCA has a long history of caring deeply about the students who populate 
our community college classrooms and a long history of advocating for 
students.  We will continue to research, share information, and advocate. 
I’m grateful to belong to a group of people whose work is the business of 
hope. Our students come to us hoping to improve their lives. While they 
have differing visions of what that entails, each one of them deserves the 
best possible chance at achieving success. That’s what we do every day:  
help people work toward success. It’s superb work. 
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Freshman Composition because the English Department needed addition-
al sections covered.  I was horrified!  “Wait!” I said.  “I didn’t sign up for 
this.  I’m not studying rhetoric or literature.  I’m studying linguistics!”  In 
the end, I had no choice: the Linguistics faculty had no clout in the much 
larger English Department, and I still needed to fund my rice and bean 
diet, rent, utilities, and occasional chicken leg quarters.  Of course, I had 
to successfully complete the required course on the theory and teaching 
of composition, which I did defiantly in a three-and-a-half week summer 
semester.  So not only had I never thought about teaching as a career, but 
now I was being forced to do it for my livelihood.

After several semesters of teaching freshman composition as a graduate 
student, I soon learned that one of my linguistics peers was the Chair of 
the English Department at Midlands Technical College, the area’s commu-
nity college.  The main campus of Midlands Technical College was a mere 
two miles from home, but my first assignment – and I view this assignment 
as a rite of passage – was to travel more than ten miles to teach a class 
at the headquarters of the South Carolina Department of Corrections, a 
sprawling campus containing five penal institutions with varying degrees 
of security.  My assignment was at a minimum security institution, but 
while teaching this class of felons, their crimes ranging from kidnapping 
to rape to drug charges, I learned more from my students than I think 
they ever learned from me.  While my first contact with a community col-
lege, Palm Beach Junior College, was as a student, my second experience 
at a community college, now as an instructor, still placed me as a learner 
but now learning how the lack of education and guidance influences the 
choices we humans make.  Little did I know that this experience would 
help shape me to be the facilitator of learning I am today.

As I came to the point where I no longer had coursework to complete for 
my Ph.D., having exhausted practically every seminar possible to enroll 
in, I then came to another fork in the road: what was I going to do?  I 
naively assumed I would be hired in a tenure-track position at a uni-
versity in a linguistics program or department, but in the early 1990s, 
the impact of Reaganomics was rearing its ugly head on educational 
institutions as they were streamlining programs and departments.  A 
position to launch a writing center was advertised at Tri-County Technical 
College, a community college a mere two-hour drive from my disserta-
tion committee at the University.  I jumped at the opportunity, and the 
next thing I knew, I was employed as the Director of the Writing Center.  
As “lost” as I had been in my plan for a career, I suddenly found my 
experiences being a tutor at the Writing Center at the University of South 
Carolina, and for a short time as Assistant Director, valuable assets for 
my first “real” job.

While planning the intricacies of establishing a writing center at an in-
stitution that had never had one, I realized, “Oh, no.  I still need to write 
a dissertation to earn my Ph.D.  I don’t have a clue what I’ll research or 
write on.  But I will not fail or give up as I did with my plans to be an elec-

The breaking point, and I suppose the end of my electrical engineering ca-
reer pursuits, came when my advisor told me my two “free” electives in my 
engineering curriculum had to be a humanities class and a social science 
class, but even more specifically, a history class and an economics class.  
I certainly was not interested in economics, and I certainly did not have 
an interest, at that time, in history.  “Could I take some foreign language 
classes instead?” I asked.  “A foreign language is an area in humanities 
just like history is.”  My advisor’s answer was “no.”  After becoming more 
and more disillusioned about my choice of major and now to be told I 
couldn’t substitute an interest of mine for a free elective, I decided to 
make a 180-degree turn: I changed my major to foreign languages and lin-
guistics.  While I had started my college career in a field that reflected my 
natural strengths in math and science, I was now pursuing a major where, 
at best, I had average capabilities.  I had chosen a major which required a 
LOT of writing in addition to having a social science focus.

As my days at FAU came to a close, I faced another challenge.  What in 
the world was I going to do with a Bachelor of Arts degree in Foreign 
Languages and Linguistics?  There was no career center at FAU at that 
time, and none of my professors ever spoke about career opportunities 
for someone holding this kind of degree.  After mulling over my three 
options (join the Air Force, join the Peace Corps, or go to graduate school), 
I decided that graduate school would be my best bet.  I loved learning, 
and I loved the college environment.  I was no longer concerned as about 
a high-earning career as I was when I began studying electrical engineer-
ing.  I was prepared to live on a diet of rice and beans and the occasional 
chicken leg quarters on sale at the Piggly Wiggly for $0.39/lb.

It was graduate school that brought me to the University of South Car-
olina.  I was pursuing my Master of Arts degree in Linguistics, and 
before long, I thought, what the hell, I might as well do the Ph.D. as well.  
Of course, my rice and bean diet was being supported through my grad-
uate assistantship.  Initially, I did library research for some of my profes-
sors.  However, since the Linguistics Program at the University of South 
Carolina was housed in the English Department, the Linguistics faculty 
did not have much control over how its graduate assistants were being 
assigned.  So my first real foray into teaching began as a tutor in the 
university’s writing center.  I had never thought about tutoring as teach-
ing because I had never taught before.  And how could this be teaching?  
It was more like having a conversation with someone about his/her own 
work while I provided suggestions or reinforced a particular grammati-
cal rule.  Even better was the home-made kimchi and other goodies my 
international clients brought to me after their thesis or dissertation was 
approved by their committee.  But the real learning experience for me was 
learning about my clients’ backgrounds, their heritage, and even, in some 
respects, learning more about their programs of study.

But then came the day of reckoning: I was told by the Director of the Lin-
guistics Program that the following fall I would be teaching a section of 
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trical engineer.”  After much planning and collaborating with colleagues 
at Tri-County Technical College, the Writing Center opened in June 1992.  
But I was not there.  I had received a grant to conduct research with and 
gather language data from native Shawnee speakers living in Oklahoma as 
the basis for my dissertation.  Shawnee is an Algonquian Native American 
Language, and ironically, the Shawnee are the southernmost Algonquian 
speakers, having resided in the Upstate of South Carolina in pre-Revolu-
tionary times, which is where Tri-County Technical College is located and 
where I was living.  After conducting my research for a couple of weeks in 
the summer of 1992, I returned to continue administration of the Writing 
Center and begin writing my dissertation.  I again played the role of tutor 
as I did at the University of South Carolina, but this time, I could relate 
even more to my clients.  Many of them worked and were attending school 
to further themselves.  I was doing the same thing: working full-time and 
trying to write this “book” so that I could complete my Ph.D.  Little did I 
know that this experience, too, would help me appreciate the challenges 
that many community college students face as they try to balance work, 
family, and college.

I did finish my “book,” my terminal degree was conferred upon me, and 
I continued teaching students at Tri-County Technical College.  As years 
passed, I took advantage of as many opportunities as possible that would 
positively impact the classroom.  I volunteered on teams to develop and 
implement new college and state-wide initiatives.  I participated in pro-
fessional development events.  I represented colleagues on the facul-
ty senate.  I mentored newly-hired colleagues, not only in the English 
Department, but in other departments as well.  Now, I provide training 
opportunities to faculty on developing and engaging students in high- 
impact practices like learning communities and service learning.  Since 
I didn’t choose the teaching profession, rather it chose me, I have been 
determined to participate in as many activities as possible to become a 
better facilitator of learning.  

What I’ve realized over the years, from my own experiences as a student 
and as a teacher, is that what we do involves much more than help-
ing our students communicate better and hone their analytical skills.  
More importantly, we need to show students the relevance of our| 
disciplines and their importance in the workplace.  Writing and speech 
assignments help students practice and improve effective commu-
nication skills employers desire.  Analyzing literature helps stu-
dents develop problem-solving skills necessary in today’s workplace.  
Engaging students in team projects and assignments helps them develop 
essential people skills.  But what we do goes beyond being a master of 
our disciplines and developing these skills in our students.  We need to be 
encouraging, not discouraging.  We need to create a welcoming classroom 
environment for students that promotes learning and expression of diver-
gent views.  We need to show students empathy when they struggle with 
balancing classes, family, and work.  We need to lead them to resources if 
they are struggling with unhealthy home environments or homelessness.  

We need to help them discover career paths that they may have never 
considered.  Being an effective teacher and facilitator of learning means 
being able to do all of these things for our students, and I am honored 
and humbled to be selected as this year’s recipient of the Cowan Award 
for Excellence in Teaching.
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Lessons Learned from The Velveteen Rabbit
Penny Stockman Sansbury, 2015 Doster Award Winner 
Florence Darlington Technical College (SC)

I am really honored to be recognized for the Doster Award. TYCA-SE is close 
to my heart. After all, it has been a part of my life for 35 years.  I want to talk 
about TYCA, but in a context of the things that have shaped my life. 

For this talk, I draw my inspiration from a piece of literature that is one of the 
most insightful pieces of literature I have ever studied, even in all my graduate 
courses:  The Velveteen Rabbit by Margery Williams.  I would like to share a 
brief passage from that work:

Setting: Nursery – the Skin Horse and the Velveteen Rabbit are talking:

“Real isn’t how you are made,” said the Skin Horse, for he was always truthful. 
“When you are real you don’t mind being hurt.”

“Does it happen all at once, like being wound up,” asked the Velveteen Rabbit, 
“or bit by bit?”

“It doesn’t happen all at once,” said the Skin Horse. “You become. It takes a 
long time. That’s why it doesn’t often happen to people who break easily, or 
have sharp edges, or who have to be carefully kept. Generally, by the time you 
are Real, most of your hair has been loved off, and your eyes drop out, and 
you get loose in the joints and very shabby. But these things don’t matter at 
all, because once you are Real, you can’t be ugly, except to people who don’t 
understand…but once you are Real, you can’t become unreal again. It lasts for 
always.”  

Like the Velveteen Rabbit, many of us seek the reassurances that life will be 
good, that growing will not hurt.  That is not always true, but we can make the 
growth and work worthwhile by doing the things that sustain us.

What has sustained me?  My family, of course.  My husband Steve, whom many 
of you know, and our two sons, who make our lives infinitely interesting. The 
older is a chef, so he feeds people, and the younger is a zombie on The Walking 
Dead, so he eats people.

But professionally?  My students, though sometimes frustrating, have always 
been, and continue to be, a source of satisfaction and inspiration:

• The dawning of new knowledge and skills that you see on the 
   students’ faces and hear in their voices
• The desperation of those that are looking for solace in our classrooms 
   in community college
• The only chance for some who have never perceived themselves as 
   college-bound
• A second chance for those in the workforce who need additional skills 
   or simply want to achieve their lifelong goal of finally, finally holding 

that piece of paper in their hands that reassures them that they too can 
achieve, that they too are worthy

I make a difference with these students – you make a difference.
Besides my students, the other sustaining part of my professional life has been, 
for over 35 years, TYCA and the Institute in Technical Communication.  I have 
been involved in other professional organizations, but none can hold a candle 
to TYCA. 

For those of you who do not know, The Institute in Technical Communication 
(ITC) was a week-long workshop sponsored by TYCA-SE. ITC was designed to 
train college English instructors to teach technical communication. The Insti-
tute ran from 1981-2002 and had various co-directors including Ann Laster, 
Nell Ann Pickett, Dixie Hickman, Phillip Sparks, Faye Barham, Mike Williams, 
Andrew Halford, and Amoena Norcross. 

For 16 years, I served as co-director of ITC, making my way to Mississippi each 
summer. This was a year-long commitment, not a one-week a year commit-
ment. It was sometimes stressful, causing me to have my stress dream – you 
know the one -- I am standing in front of a class of students who are totally 
out of control. I look up and the dean (or worse, the president) is standing in 
the door shaking her head.  In spite of my stress dream that started in March 
and continued through June, ITC was a joy.
 
ITC required lots of time and energy. Why did I do it? For one week each sum-
mer, I became saturated with exciting ideas and people. Both the participants 
who attended for the first time, as well as the faculty who returned year after 
year, left the workshop with renewed enthusiasm for their jobs. That is the true 
secret of conferences like ITC and TYCA-SE. We all come seeking reaffirmation 
and renewal – both professionally and personally.  Even though our families 
think we are somewhere shopping, or heaven forbid, partying every minute we 
are away from them, we know the truth – professional development activities 
can be as exciting as anything we do.  My very first department head said that 
if we came back to campus from a conference with one good idea that we could 
use in the classroom, we had justified the price of the conference. Year after 
year, I came back with not one, but many practical ideas.

In addition to the professional benefits, where could we find such wonderful 
memories and incredible stories that stay with us forever?  I admit, some of 
the memories I have are not necessarily in the professional realm, but bring a 
smile to my face every time I think of them:

• I remember the looks on the faces of the cafeteria staff at Hinds CC 
   when, at the end of the week for ITC, we called them in and applauded 
   them after we had been fed mightily and treated like royalty for a week. 
• I will never forget the expression on Ann Laster’s face when a young 

ITC participant from Canada returned her nametag. Her name was Nancy Dyck 
(d-y-c-k), but I had misspelled her last name. Her comments were just a bit 
unorthodox: “Ms. Laster, I’m not a Dyke, I’m a Dyck.” Ann, with her inimitable 
calm and her Southern charm, looked her in the eye and said with a straight 
face, “Honey, you certainly are. We will just have to correct that nametag.”
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• Another time, a group of TYCA conference attendees convinced a 
   colleague who was originally from New Orleans to teach them Cajun 
   dancing in a small area in front of the elevator –  before the cocktail 
   party started, so it was simple joie de vivre, not what you are thinking. 
   Luckily, we were the only people on that floor of the hotel that night.
• I remember vividly the time one of the TYCA co-chairs came to a 
   cocktail party in a towel. Yes, a towel. She was running late for the 
   reception so she grabbed a quick shower before everyone arrived for 
   the party in her room, the hospitality suite. Her graduate students hid 
   her clothes, but she was undaunted. She wrapped a towel around her 
   and came to the reception to look for her clothes. After the other at
   tendees ignored her attire – or the lack thereof—she gave up searching 
   for her clothes and served as the grand hostess in her make-shift oufit. 
   We were too cool to acknowledge that this was just weird. It’s true that 
   the towel was luxurious and it’s true that she was slender enough to 
   wear the towel with grace and modesty, but still -- a towel.
• There was also the time when one of the leaders of TYCA wanted to 
   join her friends in the hotel’s heated pool so desperately that she 
   fashioned a bathing suit out of towels and safety pins. Again, modesty 
   was not an issue, but the suit was just a little odd.

The fact that I have two stories involving towels speaks to the ingenuity of 
community college teachers to make-do and flourish with the things we are 
given instead of waiting for the largesse common in universities.   There are so 
many other stories like these that I could go on all day.

Throughout the years, TYCA has formally entertained us with opera singers 
performing Porgy and Bess, blues singers, gospel singers, classical musicians, 
rock musicians, story tellers, folk singers and dancers, poetry readings, etc.  
TYCA has taken us to museums and the Everglades, and in my case, introduced 
me to a quaint town by the sea that is now my home.  TYCA has also allowed 
us to rub elbows with greatness – Eudora Welty, James Dickey, Joyce Carol 
Oates, Rick Bragg, Morgan Freeman, and the only published identical twins in 
the United States, Dick and Bob Bausch.

But the literati and the celebrities are not the only incidences of greatness 
we have encountered in TYCA. The mainstay of the conferences for me is my 
many colleagues who teach in circumstances similar to mine.  I always feel that 
the TYCA conferences are like family reunions. Year after year, I would go home 
tired from working hard and playing hard with my friends. It somehow made 
all the hard work involved in teaching in a community college–including the 
more than 80,000 essays and reports that I have graded during my career (yes, 
I counted them, or at least, I estimated them based on the number of students 
I have taught)—not just okay, but invigorating. 

It does not matter that I am getting ever looser in the joints, getting shabbier, 
and getting my hair loved off like the Velveteen Rabbit, because what I do 
makes me real. What you do makes you real. I hope that TYCA impacts your 
life as much as it has mine. I thank you for the honor of the Doster Award and 
plan to make more memories this week and in the coming years.

The 51st Annual Conference
of the Two-Year College

English Association—Southeast

February 24-27, 2016

Holiday Inn World’s Fair Park
Knoxville, Tennessee

co-hosted by:

Intentional teaching
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Your Invitation to TYCA-SE 2016 in Knoxville, Tennessee!

In 1982, the international community assembled in Knoxville, Tennessee to 
celebrate the World’s Fair. During a period of 6 months, over 11 million visitors 
toured a variety of exhibits created by 16 countries, all focused on the theme 
of “Energy Turns the World.”  For a short time, the world’s nations gathered in 
Knoxville to showcase their best and brightest innovations.  

In February 2016, we invite you to join us in Knoxville for another auspicious 
gathering, the 51st annual TYCA-SE conference.  We’ll showcase the best and 
brightest teaching techniques that our Southeast region has to offer, all cen-
tered on the theme “Intentional Teaching Turns the World.”

Just as the World’s Fair encouraged the exchange of cutting edge ideas, so, 
too, we plan to fire your creative spark with engaging sessions, fascinating 
speakers, and one fantastic party in the iconic Sunsphere.  Our theme’s play 
on that of the 1982 World’s Fair invites you to consider the ways in which our 
profession provides enormous opportunity for positive influence and change. 

In addition to innovation, the 1982 World’s Fair was notable for its gathering of 
world cultures. In 2016, we attempt to foster another multicultural experience, 
beginning with plenary speaker, Appalachian author Silas House, and ending 
with luncheon speaker, Arthur Golden, and his discussion of the world of the 
geisha. 

So, we encourage you to begin making your plans now to join us February 
24-27, 2016 at the Holiday Inn World’s Fair Park in Knoxville, Tennessee. If you 
believe in the power of our profession and of intentional teaching, we know 
you’ll want to be a part of our energizing 51st gathering.  As the organizers of 
the 1982 fair told the world, “You’ve Got To Be There!”  

See you in 2016!

Program Chairs:
Joel B. Henderson, Chattanooga State Community College
Ann N. Nicodemi, Chattanooga State Community College

Local Arrangements Chairs:
Robert T. Lloyd, Pellissippi State Community College
Teresa M. Lopez, Pellissippi State Community College

Silas House
Silas House is the author of five novels, three plays, and a creative nonfiction book 
about social protest co-authored with Jason Howard. He has recently finished his 
novel Little Fire, which will be published in 2016. House serves as the NEH Chair 
of Appalachian Literature at Berea College and on the fiction faculty at Spalding 
University’s MFA in Creative Writing program. A former writer-in-residence at 
Lincoln Memorial University, he is the creator of the Mountain Heritage Literary 
Festival and is a two-time finalist for the Southern Book Critics Circle Prize, a 
two-time winner of the Kentucky Novel of the Year, the Appalachian Writer of 
the Year, recipient of the Lee Smith Award, the Hobson Medal for Literature, the 
Appalachian Book of the Year, the Chaffin Prize for Literature, the Award for Spe-
cial Achievement from the Fellowship of Southern Writers, The Parents’ Choice 
Award, and many other honors. For his environmental activism House received 
the Helen Lewis Community Service Award in 2008 from the Appalachian Studies 
Association. In 2010, he was awarded the Intellectual Freedom Award from the 
Kentucky Council of English Teachers.  House was born and raised in Eastern 
Kentucky. He is the father of two daughters and has three dogs: Rufus, Holly, and 
Pepper. He divides his time between London and Berea, Kentucky.

Arthur Golden
Arthur Golden is the author of the bestselling novel Memoirs of a Geisha (1997).   
Golden was born in Chattanooga, Tennessee, grew up on Lookout Mountain, 
Georgia.  He attended Harvard University and received a degree in art history, 
specializing in Japanese art. In 1980, he earned an M.A. in Japanese history at 
Columbia University, where he also learned Mandarin Chinese. After a summer 
at Peking University in Beijing, China, he worked in Tokyo. When he returned to 
the United States, he earned an M.A. in English at Boston University. He currently 
lives in Brookline, Massachusetts. After its release in 1997, Memoirs of a Geisha 
spent two years on the New York Times bestseller list. It has sold more than 
four million copies in English and has been translated into thirty-two languages 
around the world. In 2005, Memoirs of a Geisha was made into a feature film, 
directed by Rob Marshall, garnering three Academy Awards.  Golden is currently 
writing his second novel, which traces the life of a young European immigrant’s 
journey to America in the 1800’s. He reports that his long-awaited sophomore 
effort will be released in the months preceding his appearance at TYCA-SE 2016.

TYCA-SE 2016 | KNOXVILLE, TN
February 24-27, 2016

TYCA-SE 2016 | Guest Speakers
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EXHIBIT 1

Guiding Freshman Composition Students through the Writing Process
Deborah Byrd, Georgia Perimeter College (GA)

Like many college instructors, I once struggled through semester after 
semester of classes filled with freshmen who did not know that they did 
not know.  Many of these students came to me with excellent grades from 
their high school literary arts courses, but they could not recognize a 
comma splice or a fragment, agreement errors or prepositional phras-
es.  Their first essays were so poorly constructed that punctuation often 
acted as WMDs, blasting away at any potential for their writing to make 
sense.  I once returned a student’s essay with a large “B-” on it; the stu-
dent scowled at me and said, “I’ve NEVER made a ‘B’ on an essay before!”  
“Congratulations!” I replied.  She was not happy with me for a while.  

So, what did students not know?   Basic grammar and rhetoric.  And what 
grade did students expect on their essays?  As, of course.  I asked myself 
how I could preserve the confidence that was so evident in their attitudes, 
yet help them understand that they did not know even the basics of writ-
ing.  I decided that grading with red ink would not help my cause.  Hand-
ing a student an essay that looked as though a small animal had been 
sacrificed on it only made me appear to be the high priestess of mean, 
slaughtering a heart-felt creation before the grammar gods.  After several 
attempts at various methods, I eventually created a three-step approach 
to a writing process that actually worked.  

During the first week of class, I give students a very short grammar, 
punctuation, mechanics quiz (see exhibit 1).  I do not read or explain the 
instructions, which are printed at the top of each section.  Students are 
told that the quiz represents very basic components of writing, and they 
have ten minutes to complete as much of it as possible.  I refuse to answer 
the question they all want to ask:  does this quiz count?  I just say that 
I will have their grades for them in our next class, and they may leave 
when time is up.

You have ten minutes to complete the following quiz. 
Your Name______________________
Part A. Circle the simple subject of the following sentences 

1. Three slices of cheese are in the refrigerator.
2. On the kitchen table is a pen. 
3. Did you return the book yesterday? 
4. Not everyone will arrive to class on time. 
5. Mother and I will meet you for lunch. 
6. Because of the bad weather, we canceled our trip.
7. Wearing a gold ring through the wart on his nose, the pirate 
   scared everyone who saw him!

Of course, most of the quiz grades are horrible—some in the 20s on a scale 
of 100.   Only two or three students receive higher than a C-.  So when 
students return to class and see their graded quizzes, they begin to real-
ize what they don’t know:  the basics.  We aren’t dealing with essays yet, 
so students can’t complain that I just don’t understand the way they ex-
press themselves, which always earned them excellent grades before now.  
After they view the results of this objective quiz, I have their attention.  
I explain that the quiz is diagnostic and does not count toward their final 
class grade.  However, I let them know that their low grades indicate that 
we have our work cut out for us in our 15 weeks of English 1101, and I 
introduce them to my Revision Symbols Guide (see exhibit 2).

Part B.  Some sentences below are correct, but some have a major error.  
Write C for correct, CS for comma splice, RO for run-on, F for fragment, 
or A for agreement error.

1. The wind had blown down trees and power lines, the whole city 
   was without electricity.
2. Especially when the company’s reorganization plan isn’t valid.  
3. I never did understand her motive I just accepted it.   
4. Driving to work on the freeway is boring, I often take the back 
   roads for a change. 
5. Twilight had fallen it was dark on the country roads.  
6. Because Leticia came to my graduation, I will go to hers. 
7. Hardest hit by the storm was the large cities on the coast.

Part C.  Think about punctuation and grammar.  Is the sentence correct 
(C) or Incorrect (I)?   

                 
1. Mary your apathy surprises me. ____  
2. When playing golf one should wear:  loose clothing, a hat, and 
   proper golf shoes. ____      
3. Mr. Hanson my former teacher is now a principal. ____    
4. Dinner was ready the table was set and our guest had not
   arrived. ____
5. John was much taller then I expected. ____  
6. Being an eyesore, Mark repainted the house. ____
7. Because she wasn’t housebroken, Sarah couldn’t take her puppy 
   next door. ____
8. A person should always make sure their hands are clean before 
   they eat. ____
9. The nurse handed the baby to it’s mother. ____

: ENGLISH 1101 GRAMMAR/MECHANICS ADDESSMENT/D. Byrd/GPC Newton
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EXHIBIT 2:  English 1101 Revision Symbols Guide I am indebted to Phil 
Druker of the University of Idaho (2006) for this revision table. I have 
modified it to fit our class needs.  D. Byrd/GPC Newton
*denotes Major Error/5 point deduction

AMB  
AWK 
SS 

Ambiguous.  The idea is not clear—it could have various meanings/interpretations. 
Awkward.   The sentence is clumsily worded and should be rewritten. 
Sentence Sense.  The sentence doesn’t make sense and should be rewritten. 

 
Art 

Article was left out or used incorrectly. 
Wrong:  A apple a day keeps the doctor away. 
Right:  An apple a day keeps the doctor away. 

 
*CS 

Comma Splice. Do not connect two complete sentences with only a comma. 
Wrong: Bill was weak, he could not swim to shore. 
Right: Bill was weak.  He could not swim to shore.  (or) ;  (or) Bill was weak, so he 
could not swim to shore. (or) Because Bill was weak, he could not swim to shore.  

Cliché Cliché.  Overused word or phrase, such as “In conclusion,” and “White as snow.” 
CSL Colloquial or slang language.  It does not belong in college writing.  (Cool!) 
*Format Format error.  Margins?  Double Spacing?  Page numbering?  MLA?  Indention?  
*Frag Fragment.  Fragments are incomplete sentences.  Do not write them. 
 
*FS/RO Fused Sentence (Run-on).  You have incorrectly connected two sentences. 

Wrong: We have known them for years they are our best friends. 
Right: We have known them for years.  They are our best friends. 

Lc/Uc Lower case:  No capital letter needed.  Upper case:  Use capital letter. 
 
Mod Incorrect Modification (dangling modifier or modification not clear). 

Wrong: Unable to swim well, the lifeguard rescued Jim. 
Right:  The lifeguard rescued Jim, who was unable to swim well. 

Nec? Necessary?  Is this information or sentence necessary?  (Probably not.) 
 
Pass Passive.  Do not overuse passive voice.   

Passive:  The letter was written by Jim. 
Better:  Jim wrote the letter. 

¶ Paragraph sign.  Begin a new paragraph and remember to indent.
 

 
// Parallelism.  Use parallel structure for word groups. 

Wrong:  I like to run, hike, and going swimming. 
 Right:  I like to run, hike, and swim. 

*PP!  Pet Peeve!  Check the Pet Peeves list!  Can you locate your error?   
 
Poss  Possession.  Use an apostrophe to show possession: Dave’s house, Lana’s hair, the 

student’s book or students’ books, his car, etc.  Or use the correct possessive 
pronoun with no apostrophe (my, mine, yours, hers, its, their…).   
Place Apostrophe after the “s” to form most plural possessives: 
The boys’ baseball equipment (equipment belongs to more than one boy) 
But:  The boy’s baseball equipment (equipment belongs to only one boy) 

  

EXHIBIT 2:  Continued

NEVER FORGET TO PROOFREAD YOUR WORK!!!  

 
 Pred  

 

Predication. The end of your sentence does not work with the beginning. 

Wrong:  Financial aid is a problem at my college. 
Right:  Finding financial aid is a problem at my college.  

 
Prep 

Preposition.  A preposition was left out or an incorrect one was used. 

Wrong:  We discussed a couple issues at the meeting. 
Right:  We discussed a couple of issues at the meeting. 

 
*Pro- 
   Agr 

Pronoun Agreement.  Use a different pronoun or antecedent. 
 
Wrong: A baboon grooms their mate. 
Right:  A baboon grooms its mate.  Baboons groom their mates.  

 
Pro-
Ref 

Pronoun Reference. Change the sentence or the pronoun to indicate clearly which 
word the pronoun refers to: 

Wrong: When she set the pitcher on the glass table, it broke. 
Better:  When she set the pitcher on the glass table, the table top broke.                          

Punc  
 
:   “ “ 
. ;  , ? ! -
-   

Correct punctuation is needed.   Also, punctuation must be placed correctly. 
For example, periods and commas go inside quotation marks. 
 
Wrong:  “Don’t forget your car keys”, said Lucy. 
Right:  “Don’t forget your car keys,” said Lucy. 
Never put punctuation on a different line:  Wrong:  Juan and Ayla are my friends                                                                      
, and we spend a lot of time together.  Right: Juan and Ayla are my friends, and we 
spend a lot of time together.        

RWV  Redundant (Repetitious)/Wordy/Vague.Don’t repeat words or ideas without reason. 
Also, use specific, concrete words:  Wrong: Sally is nice to her mother. 
                                                          Better:  Sally respects her mother. 

*Sp!  Spelling (NO excuse for a misspelled word.) 

 
*S-V 
   Agr  

Subject-Verb Agreement.  The subject-verb of the sentence must agree in number. 

Wrong: Each of the students have a book.  
Right:  Each of the students has a book.  (As an indefinite pronoun, “each” is singular 
and implies that each one of the students has a book.) 
 
Wrong:  The rhythm of the pounding waves are calming. 
Right:  The rhythm of the pounding waves is calming. 

Tense  Verb Tense.  The time that action occurs in a sentence must be consistent.  Use the 
correct verb tense and don’t change tenses unnecessarily.  

Trans Transition needed between ideas. 
 
UCom 

Unnecessary Comma 
 
Wrong:  He parked the car, and blew the horn. 
Right:  He parked the car and blew the horn.   
Also right:  He parked the car, and he blew the horn. 
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EXHIBIT 4:  English 1101 Topics for Writing an Essay using Examples (Unit 1)
In-Class “Examples” Essay/English 1101 Spring 2015 D. Byrd/GPC Newton  

I am indebted to Professor Phil Drucker of the University of Idaho for the idea 
of a two-page revision guide, and I have adapted it to my purposes with his 
permission.  The simple, colorful guide explains basic grammar errors and 
gives an example of how to correct them.  It also explains major errors, and I 
use class time to help students understand why such errors count more than 
others.  Now, I have the students where I want them:  They know that they 
don’t know; it isn’t personal, and they don’t feel attacked.  In fact, some even 
feel empowered.  

For the next two classes, we discuss grammar and rhetoric.  Then we’re ready 
for step one in the process, writing an in-class examples essay.  Students are 
given a choice of four very general topics (see exhibit 4).  Using a Bluebook 
(or a template I created that they can print and bring to class), they have 60 
minutes to form a four to five paragraph essay on one topic from the list. 

In the next class (after I have looked over the submissions and rendered a 
holistic grade that will count for 30% of the unit), I choose two or three essays 
from each topic (good, average, poor), redact the names, and project the first 
paragraph of each on an overhead.  The class is invited to point out major 
errors and to pass judgment on the hook, lead-in, thesis statement, and essay 
map.  Also, students are encouraged to offer advice on how to correct the 
errors they find.  

CELL PHONES OFF!  
• Choose one topic from the topic sheet and write it on the line
  provided on the cover page of your template.  
• Use the blank space on the cover page to do your prewriting.
• Write your essay on the lines of the template.  
• Use blue or black ink and write legibly; otherwise, your essay will 
  not be graded.
• Do nothing to disturb those around you
• If you finish early, turn in your essay when you leave the class. 
• Should you need to return to class, you won’t be allowed to re-enter 
  until the end of the 60 minute writing period.
• PLEASE SKIP LINES.

1. If you could relive one day in your life, which day would it be? Explain
2. Which courses that you did not take in high school do you now wish you 

had taken? Explain
3. What personal items would you place in a time capsule to be opened in 

one hundred years?  Explain 
4. Explain why you would or would not recommend a movie you saw recently.

In step two, after a discussion of revising and editing strategies, students are 
given a week to revise, edit, and then type this essay in correct MLA format.  
They are allowed to change everything in the work except the topic.  What 
comes next in the process is a peer review over these revised, edited, typed 
essays.   I supply students with a peer review questionnaire (see exhibit 5) and 
divide them into groups of three or four.  To help ensure some student guid-
ance, I always make sure that each group has at least one student who scored 
a B- or higher on the in-class essay.  Of course, I don’t share this information 
with the groups.  This peer-reviewed essay comprises 30% of the unit grade.

EXHIBIT 5:  ENGL1101/Examples Peer Review/D. Byrd/GPC Newton
Your name___________________________________
Name of the student whose essay you are reviewing ___________________
First, read through this peer review; then, read the essay as you answer these 
questions:
1. Does the essay consist of four or five paragraphs? Yes____      No_____
2. According to your textbook, does the essay’s format include these MLA 
requirements:  
___a. proper heading in the upper left corner of first page only
___b. proper double spacing, especially on first page
___c. 1 to 1&1/2 inch margins w/non aligned right margin
___d. non-aligned right margin
___e. last name and page number (with one space between) in upper right corners
___f. white, 8 1/2 x 11 paper
___g. proper fonts and type size (12 pt./Times Roman)
___h. centered (and properly spaced) title  
___i.  proper citations if necessary
___j.  properly indented paragraphs 

3. What is the title of the essay? ____________________________________
4.  Is the title appropriate for the topic? Yes___   No___   
    Is the title creative_______ or boring?__________ 
    Is the title punctuated and capitalized in MLA style? (There should be no 
bold-face, no ALL CAPS, no italicize, no underline, no “Quotations Marks”)  
Yes___      No____
5. Are there several sentences of “lead-in” before the thesis statement? 
Yes___   No___
6.  Is the lead-in interesting  Yes___    or boring  Yes___
7.  Write the thesis statement here and remember that it can be only ONE 
sentence! 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
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8.  If there is an essay map in the first paragraph, list the two or three points here:
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

9. Does the topic sentence for each body paragraph follow the essay map’s order?
Yes  ____   No____ 

10. Are there enough fully developed examples to support the point of 
body paragraph one    Yes___   No___
body paragraph two    Yes___   No___
body paragraph three   Yes___  No___    

11. Are any of the body paragraphs too short (need more support)?
Yes___    No___  

12.  If there is a problem with a body paragraph—including any difficulty you 
have following or understanding it—state which one (#1, #2, or #3) and briefly 
give suggestions for correcting it. 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

13. Does the essay use transitions wisely     Yes___  No____   
or does it just jump from topic to topic, example to example    Yes___  No___
or does it use too many transitions?    Yes___  No___

14. Is the conclusion boring?  Yes___   No___ 
     Is it too short? Yes___    No___    

15. Does this essay appear well thought out?  Yes___      No____

16. Circle the errors here that you found in the essay; for example, were there 
fragments, comma splices, run-ons, agreement errors, misspellings, clichés, 
wordiness, pet peeves?

17. Does the author use second person in the essay (any form of “you”)?  
Yes___  No___

18. Should the author seek help from the Learning/Tutoring Center?
Yes____   No_____  

19. Based upon your reading and the class discussions, what grade would 
you give this essay right now?  90 to 100 ____    80 to 89 ____    70-79 ____         
60-69 ____        below 59 _____

Thank you for participating in this peer review.  Please return it to the proper 
student. 

After the peer review, students take the third step in the process.  They have a 
week to revise, edit, and retype what becomes their final essay draft, worth 40% 
of the unit grade.  When they turn in that essay, they also turn in the initial in-
class essay and the peer reviewed typed draft.  Students are encouraged when 
they compare the first in-class essay with the final typed one, and that confi-
dence carries over as we immediately begin the next unit, Writing Compare/
Contrast Essays, and go through the process a second time. 

I am pleased to report that grades become better and better through each 
step.  Also, grades in each step of each unit become better.  Students have a 
steady goal to work toward in each unit, and they can see tangible, encourag-
ing results as they accomplish each goal.  While it is true that a journey to the 
highest mountaintop begins with a small step, climbers are often in different 
places when they take that first step.  A tried and true process for guiding 
freshman composition students through the writing journey insures that all 
students reach their destination. 



36 37

Faith in the Works of Walker Percy and Flannery O’Connor
Kathleen DeMarco
Georgia Perimeter College (GA)

Editors’ Note:  Kathleen presented this paper at the 2015 TYCA-SE conference 
in Jackson, Mississippi.

Walker Percy and Flannery O’Connor, Southern writers of the mid-twentieth 
century, are known as much for their religion as for their regional fiction. Percy 
came later to writing and religion than did O’Connor, but each one contributed 
to the canon. These authors had deep roots in the South, giving them a plat-
form from which to observe the beliefs and behavior of their fellow citizens. 
They used the novel and the short story to test their ideas on existence. 

Walker Percy

Walker Percy’s life ranged across the American South. He was born in Ala-
bama, had cousins in Georgia, lived in Mississippi, and called Louisiana his 
home. He was raised in Greenville, Mississippi, by an uncle following the early 
deaths of his parents. After college in the Northeast, he called Covington, Lou-
isiana, home as an adult.

Percy was a native of Birmingham (Carpenter 107) and visited Athens, Georgia, 
as a child and adult. I met him briefly in Athens when in graduate school there, 
and he autographed a copy of The Moviegoer for me at the home of his cousin, 
Phinizy Spaulding, a professor of history at the University of Georgia.  Anoth-
er faculty member at the same institution, Rayburn S. Moore, was my major 
professor in the Georgia English Department and also a scholar of William 
Faulkner and Henry James.

In 1985, Dr. Moore collaborated with another scholar of Southern literature, 
Louis D. Rubin, Jr., of the University of North Carolina on a History of Southern 
Literature. This book included a profile of Walker Percy. In 1990, upon Percy’s 
death, Professor Rubin wrote a concise and compelling tribute to Percy in 
these words:

Ultimately, though, he felt that man could not ward off the chaos that inhabited 
both nature and human nature. He thus was tempted to yearn for the apoca-
lypse, out of which a new order would emerge.  Until that time, deterioration 
would continue, against which he was obliged to contend.  (qtd. in Lawson 506)
Rubin goes on to recall that in contrast to the scientific world of his medi-
cal studies, which were disrupted by tuberculosis (Lawson 506), Percy read 
“those writers who are loosely identified as the existentialists—Kierkegaard, 
Dostoevsky, Heidegger, Marcel, Jaspers, Bergson, Sartre, Camus, Buber” (qtd. 
in Lawson 506).

According to Lewis Lawson, the character of Percy’s first novel, The Moviegoer, 
Binx Bolling, is “a stockbroker” who “tiptoes through life in bad faith, secretly 
sickened by the Cartesian world that seems to support, unable to accept either 

the Stoic/Gnostic course cherished by his Aunt Emily or the Christian way 
lived by his half-brother, Lonnie” (507).

Rubin explains that “Walker was a Roman Catholic, and his novels were by 
design religious fiction, but unlike most of the religious fiction I have read . . 
. I don’t ever get the feeling that the author is confusing his typewriter with 
the flaming sword wielded by the Avenging Angel because this author includes 
himself among the sinful” (6).

Moving beyond anachronistic terms for technology, Percy continued writing 
through the 1980s, so he was not stuck in time; he may have been stuck in a 
place called New Orleans, the location of The Moviegoer (Carpenter 104).  His 
characters in that novel walk around a Southern version of Joyce’s Dublin. This 
work is Percy’s Ulysses. Together with The Last Gentleman, adds Rubin, “the 
first two novels are richly textured, with much attention given to the docu-
mentation of place. The mode is realistic. His third novel, Love in the Ruins, is 
transitional” (5-7).  

This middle work seems to combine the existential with the symbolic, “as if,” 
observes Rubin, “objects were being made to assume an emblematic existence 
and to function as the visible signs of ideas” (6).  In A History of Southern Lit-
erature, Rubin continues that “beginning with Lancelot, the three later novels 
move decisively away from the realistic mode and into a realm of ideas. There 
is just enough documentation to make the human situation plausible and keep 
it from turning into allegory” (6).

Flannery O’Connor

Allegory, though, is what motivated Flannery O’Connor. In her novel, The Vi-
olent Bear It Away, the religious battle is between and within the characters. 
O’Connor creates a world of allegorical people, and the point is really theolog-
ical. Religion, it seems, was rooted in her family lineage, too. 

Several of her maternal ancestors, including the McGhanns and Treanors, lived 
for a time in Locust Grove, Georgia. As O’Connor’s editor, Sally Fitzgerald, 
explains, it “was the state’s first formal Catholic settlement, founded in [the] 
late eighteenth century after anti-Catholic exclusionary laws ceased to be en-
forced” following the American Revolution (O’Connor 1237).  

Eventually, another maternal branch, the Cline family, ended up in Milled-
geville, Georgia, where they were civic leaders and had a farm called Andalusia. 
O’Connor’s home place is just an hour’s drive from my campus in the eastern 
part of Atlanta Metro. Her paternal line resided in Savannah, and she lived 
there until the age of nine, when her parents relocated to Milledgeville after a 
brief hiatus in Atlanta. 

Once the capital of Georgia, Milledgeville was home to the Georgia State Col-
lege for Women from which O’Connor graduated in 1945. Later she studied 
creative writing at the State University of Iowa. After receiving her MFA there, 
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O’Connor was invited in 1947 to Yadoo, the prestigious intellectual center in 
Saratoga Springs, New York, as a result of her work on the novel, Wise Blood 
(“Flannery O’Connor, 1925-1965”).

This work, which was published in 1952, and her other novel, The Violent 
Bear It Away, notes the New Georgia Encyclopedia, are significant examples of 
American writing. “Most people, though, associate O’Connor with short stories, 
primarily (A Good Man Is Hard to Find) (1955) and (Everything That Rises Must 
Converge) (1965).” (“Flannery O’Connor, 1925-1965”).

After Yadoo and a brief stint in New York City, “O’Connor moved into the 
garage apartment of Sally and Robert Fitzgerald in Ridgefield, Connecticut, 
where she boarded for nearly two years. In the Fitzgeralds, O’Connor found de-
vout Catholics who provided her with the balance of solitude and communion 
necessary to her creativity and her intellectual and spiritual life” (“Flannery 
O’Connor, 1925-1965”).

According to the New Georgia Encyclopedia, Wise Blood “focuses principally 
on young Tarwater’s conflict with his cousin, Rayber. These two characters 
represent the contrast between a sacred and a secular worldview. In one world 
spiritual salvation is possible, but freedom and individuality bend to God’s 
will.”  Fitzgerald notes that “In the other self-actualization is possible, but the 
life of the spirit has lost significance. This conflict makes The Violent Bear It 
Away an existential novel in which the human condition in a modern, Godless 
world is examined” (O’Connor 1237).

Margaret Whitt, in an eBook published by the University of South Carolina 
Press, refers to Sally Fitzgerald’s observation that O’Connor’s stories were af-
fected by the French theologian Pierre Teilhard de Chardin’s Omega Point, 
“which O’Connor interpreted through a character in each story who would 
have a moment where he or she would see or come to know the world in a way 
that possessed a touch of ultimate insight” (4).

Perhaps that moment for O’Connor came with a medical diagnosis. It was 
lupus, the disease responsible for her father’s death in the 1940s, which drew 
her back to life in Milledgeville, just as tuberculosis had changed Walker Percy 
from a practicing physician into a practicing novelist. O’Connor had the benefit 
of a caring mother who nourished her fragile health and fertile writing career. 
O’Connor also had another reason to write. She did not have much time to live. 
The lupus disease which ravaged her over a period of about 15 years seems to 
have been an important force in the spiritual nature of her novels.

In a 1961 letter to her literary friend, the Southern writer Caroline Gordon 
Tate, O’Connor mentioned visiting the monks at the Conyers monastery near 
Atlanta, where her uncle, who was a priest, was in attendance. O’Connor also 
wrote for the diocesan paper.  That profile, I would suggest, shows her as 
a conservative, but compelling, religious writer of mid-twentieth century Amer-
ica. In her day, an era of increasing religious toleration, her approaches to her 
fiction and her faith were also pragmatic. She explained her viewpoint in an 

address at Georgetown University in 1963: 
Where you find the terms of your appeal may have little or nothing to 
do with what is challenging in the life of the Church at the moment. 
And this is particularly apparent to the Southern Catholic writer whose 
imagination has been cast by life in a region which is traditionally Prot-
estant.  (qtd. in Fitzgerald 855) 

In a letter of October 6, 1959, O’Connor wrote that “people are always asking 
me if I am a Catholic writer, and I am afraid that I sometimes say no and some-
times say yes, depending on who the visitor is. Actually, the question seems 
so remote from what I am doing when I am doing it, that it doesn’t bother 
me at all” (Fitzgerald 352-353). The author’s witty diction is reflected in her 
correspondence and in the lively fictional characters she created. Although 
restricted by disease until her death in 1964, O’Connor interacted with well-
known writers at various venues in the U.S. She realized, too, that her place 
was among the best of them. Writing to her literary mentors, Sally and Robert 
Fitzgerald on March 15, 1963, she mentioned that “I got the O. Henry this year. 
Walker Percy got the N’tl (sic) Book Award last year” (511).

O’Connor’s characters are byproducts of the small town and rural area of 
Middle Georgia where she lived. In this environment, their eccentricities on the 
page are tolerated easier. O’Connor fully utilized their oddities as symbols of 
the serious world around her, which she both scripted and satirized. Her rural 
characters do not walk around the city blocks of New Orleans. But they do 
ponder existential questions that Percy Walker’s world visitors do, from a rural 
and religious perspective.
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“Seeing How Things Work”: Stephen King’s The Shining as a Case 
(Study) for Contemporary Novels in the Composition Classroom
Abigail L. Montgomery
Blue Ridge Community College (VA)

[T]he most promising remedy . . . is to make room in the syllabus for first-rate 
literature.  My reasons are practical to the point of banality.  To begin with, 
instructors who are issued sections of freshman English tend to be literary 
types; if they are allowed to choose the works of literature they consider most 
engaging for both their students and themselves, they will surely be more alive 
in the classroom. . . . A freshman whose brain turns to sludge when he is asked 
to write about world disarmament is likely to have a definite impression of a 
literary character. 
 Frederick Crews 165, 166

In case of a fire you could knock the steel slat up and out of the way with one 
hard push and the hose was yours.  Danny could see that much; he was good 
at seeing how things worked. . . . He had seen how the lock worked.  His daddy 
said it was a NACK.
 Stephen King, The Shining, 141

The debate over the role of literature—and indeed whether literature even has 
a role—in the college composition classroom has simmered, and at times boiled 
over, for at least the last half century.  While entering students and others out-
side the field might see reading and writing about literature in English class 
as the most natural thing in the world (Trimbur 16), within English studies we 
cannot seem to stop fighting about it.  Though the history of the field is firmly 
grounded in using literature as both subject for inquiry and model for teaching 
writing (Fenstermaker 35, Scott 2), the last few decades have seen a push for 
anything but traditional literature as assigned reading in composition classes.  
From Erika Lindemann’s blanket statement that the composition classroom is 
“no place for literature” to accusatory references to composition teachers sneak-
ing literature into their courses like some sort of contraband and even being 
formally disciplined for doing so (Ciesielski 127, Corbett 182) to Sharon Crowley’s 
more nuanced account of how literature instruction has been used in the past 
to inculcate elitist notions of “good taste” (53) or even moral character (77, 96), 
the recent trend has been away from assigning literary works in composition 
courses and toward actively condemning the practice.  

There are, of course, also voices in favor of traditional texts and methods in 
the composition classroom and voices that critique the contemporary rhetoric 
and composition status quo.  Even as early as the 1940s, literature in composi-
tion needed defending, and Harry Garvin found that a novel-based assignment 
helped his students both enjoy the course and improve their writing (177).  
John Fenstermaker’s work in the 1970s included the exhortation to “pause and 
give thanks that most of us have retained the literature-based course as the 
final part of the freshman composition sequence” (35).  More recently, Gary 
Tate has reminded us that literature can be used to make the composition 
classroom a place that “treats [students] as people whose most important con-
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versations will take place outside the academy, as they struggle to figure out 
how to live their lives” (320).  Mark Richardson has defended literature against 
the frequent charge that it has some ability, unique among subjects, to distract 
attention from writing instruction: “students in composition classes have to 
write about something, and nearly any subject can end up taking precedence 
over writing concerns” (280, emphasis added), and that at their best composi-
tion and literature courses can offer students “a liberation that validate[s] their 
own voices and literacies” (282).  
  
It is also important to recognize that critiques of literature in the composition 
classroom are often offered by those on “‘better’ campus[es]” where students 
are “able to write considerably better than most American freshmen can” 
(Crews 160).  Subjects and practices that may be sensibly questioned in one 
setting may in fact be necessary or not well-established enough to question 
in another setting.  The teaching of “writing as writing” itself has also come 
in for criticism similar to that which Crowley leveled against literature-based 
instruction.  “Writing as writing” can just as easily become an elitist enterprise, 
teaching and enforcing an academic writing-based strain of “cultural confor-
mity” (Heilker 61).  

I first encountered this debate when I began teaching composition in 2002.  It 
did not occur to me before then that such a debate should—or even would—ex-
ist.  I attended a small college with no graduate programs: all of my classes were 
taught by professors because there was no one else there to teach, and every 
professor taught at all levels of the curriculum.  Apart from my graduate school 
experience as a lecturer for freshman English at a Big 10, state flagship univer-
sity, I have spent my career at the kind of small, usually non-elite institutions 
that Peter Elbow envies, “where members don’t actually feel a tension between 
literature and composition” (534).  It is, of course, nearly impossible to feel or 
even imagine such a tension nearly everywhere I have taught; the “literature 
people” and the “composition people” are the same people.   

Thus, the debate over literature in composition classes has always struck me 
as mis-constructed for the needs of students and professors at these institu-
tions, which educate the vast majority of American undergraduates.  From the 
vantage point we share with our students, such a debate in and of itself is a 
mark of privilege and even perhaps of a kind of elitism.  Dismissing an oppor-
tunity to assign literary reading assumes familiarity with the extant canon; as-
signing non-literary readings in freshman composition assumes that students 
already have the intellectual and cultural capital associated with significant 
literary study.  For most American college students, neither of these assump-
tions is a safe one.  If we, their teachers, prioritize non-traditional and critical 
pedagogies for our students, we take the risk that they “will not learn what it 
takes to compete and succeed in current social/cultural/economic systems” 
(Lynch and Jukuri 274).  Like Crews, then, “[m]y reasons are practical to the 
point of banality” (165) for emphasizing literature and rhetoric and writing in 
my courses.  Students arrive in my classes needing exposure to and practice 
in any and all aspects of English studies and academic writing for a variety of 
purposes, and that is what I aim to provide.    

Within small, non-elite, comprehensive settings, I have taught various colleges’ 
first—and sometimes only required—composition courses from rhetorical read-
ers with chapters on modes and techniques interspersed with sample essays 
that may include some classics like the Declaration of Independence or Swift’s 
“A Modest Proposal” but are largely journalistic or even student-generated.  
I did what teachers do: I drew students’ attention to issues of audience and 
purpose based on what publications the excerpted authors had written for; I 
had them read, write, and discuss with attention to various rhetorical modes; I 
asked them to identify models for what to do and what not to do in their own 
writing from the assigned readings.  But it always fell flat.  Especially as any 
given semester wore on, it became harder and harder to sustain a discussion.  
Of course some of this will happen in any course, and composition courses are 
hit by both the rhythm of the semester and also most students’ lack of interest 
in or even outright hostility toward being in a required composition course in 
the first place: “to teach composition is to encounter resistance on multiple 
levels, arising in response to a multiplicity of variables” (Kopelson 116).  Still, I 
felt that something more was happening, or not happening.  

Though many contemporary rhetorical readers have words like “real world” 
and “relevant” right in their titles, this claim is often optimistic at best.  Most 
college students, as Trimbur has observed, come to college expecting to read 
traditional, substantial—and yes, literary—texts.  Additionally, any text we as-
sign them automatically becomes externally motivated, required for school, 
not “real” or “relevant,” and a prime target for Kopelson’s “resistance” (116).  
I became increasingly frustrated with the general lack of academic substance 
and student interest in today’s composition textbooks and also bothered by the 
sense that assigning them instead of more traditionally literary, academic, or 
canonical works has “denied students . . . the benefits of reading an entire body 
of excellent writing” (Tate 317).  I come down firmly on the “composition as writ-
ing about literature” side of the debate and consider myself part of what might 
be called the “back to literature” movement represented by Tate and others.  
After nearly a decade of teaching from standard contemporary rhetorics, I found 
with Peter Elbow that “‘I miss[ed] literature’ . . .   I’m sad that the composition 
tradition seems to assume discursive language as the norm and imaginative, 
metaphorical language as somehow special or marked or additional” (536).  

There is, though, important common ground shared between what might be 
called the “pure rhetoric” and the “composition as writing about literature” 
sides of the debate.  For all of us, “our goal remains to help students learn 
more about writing and become more successful writers in the university” 
(Downs and Wardle 574).  Those of us committed to literature regard it as both 
an object for study and a source of technical and stylistic models in pursuit of 
that goal.  I believe with R.V. Young that reading and writing about literature 
are both useful and obvious models for improving reading, writing, style, tech-
nique, and comprehension (5).  In situations where I have taught Composition 
II as Introduction to Literature, all of these are in evidence.  Of course not all 
students enjoy—or even read—all of the assigned texts, but discussion is liveli-
er, essays are better organized and more focused, and the general energy in the 
course is more positive.  Some of this is undoubtedly due to Composition II’s 
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position as a second semester course—students taking it have passed Compo-
sition I and been in college for at least one semester.  However, Composition II 
is also a required course that many students would avoid if they could, and at 
least one student every semester greets me on the first day of class, not nec-
essarily unpleasantly, with “I hate reading.”  The course content itself simply 
must be part of that difference.   
 
In my Composition I (English 111) classes, I now use a Great Books reader 
instead of a modern, journalistic rhetoric reader.  In Composition II (English 
112), I am able to put the “composition as writing about literature” approach 
fully into practice because my department, like me, falls on the “composition 
as writing about literature” side of the debate.  We teach English 112 via an 
Introduction to Literature or Composition and Literature framework.  The main 
textbook is a standard literature anthology like the Norton Introduction to 
Literature or Bedford Introduction to Literature, and faculty are expected to 
provide exposure to a variety of literary genres while assigning analytical, 
research-driven papers.  Faculty are also free to assign one novel of their own 
choosing as a unit of the course.

That task of novel selection brings me into contact with a smaller debate in 
English studies, one with similar contours to the debate over literature in the 
composition classroom.  Once we accept, or at least tolerate, a “composition as 
writing about literature” model, we must next decide what constitutes “litera-
ture.”  Edward Kearns’s wonderfully succinct definition, “the language societies 
decide to keep” (62, emphasis original) almost always translates in practical 
experience to The Classics or The Canon. Vital work has been done in recent 
decades to bring previously un- or under-represented voices from across the 
spectra of race, nationality, and gender into the canon, but a high/low, serious/
popular divide remains in force and—until recently—relatively unproblematized.   

Stephen King, one of our bestselling and most famous living authors, has spent 
most of his four-plus decade career consigned (by academics) to the low/pop-
ular side of that divide.  Greg Smith describes—and does problematize—this 
still-dominant, though changing, critical perspective: “if Gothicist King is the 
most popular American writer of all time, then surely this is an indication 
that our literary and intellectual tastes as a country have slipped to a new, 
unprecedented, and consummately embarrassing low” (339).  In the decade 
since Smith’s article, academic attitudes toward King’s talent and the value 
of his work have shifted, but he has certainly not yet been universally placed 
in the high/serious side of the literary world.  My goal in teaching King is to 
offer him the serious academic attention I believe his work warrants, and more 
broadly to model for students the notion of an expanding canon, respect for 
popular culture, and a recognition that many writers we consider canonical 
today, as Smith also notes, were considered every bit as low, unserious—and 
wildly popular—as King in their own eras (331).  Through the simple act of 
printing my English 112 syllabus each semester, then, I stake claims in two 
debates: literature belongs in the composition classroom, and popular novels 
from all eras count as literature.  

Outside—or so I once thought—of my academic life, I am a devoted Stephen 
King fan.  I am convinced that his career-long marginalization by teachers and 
scholars alike is at best shortsighted and at worst a serious flaw in forming the 
canon of twentieth and twenty-first century American literature.  As long as 
I have had a classroom, I have taken appropriate opportunities to share with 
students both my personal, fan-style appreciation for King and other popular 
writers like Thomas Harris and J. K. Rowling and my own research projects fo-
cused on these writers.  In the case of King, that research rests on the central 
notion that Stephen King is America’s Shakespeare.  Shakespeare combined 
classical mythology, history, folktales, and more into the popular—and hard-
ly highbrow—entertainment of his day.  Presented on the disreputable South 
Bank of the Thames, alongside bear baiting, prostitution, and the rowdier sort 
of tavern, Shakespeare’s plays were seen by as many as “one in two men in 
London” (Bragg). Shakespeare “was for all practical purposes a popular culture 
phenomenon in his day” (Smith 331).  King, often dismissed as “the literary 
equivalent of a Big Mac and fries” (Smith 332), likewise combines classics, 
history, folktales—and even allusions to famous writers like Shakespeare him-
self—into forty years and counting of bestseller list dominance.  

Another productive—and perhaps provocative—facet of the Shakespeare-King 
connection is the unevenness in quality of both of their work.  Shakespeare 
is without a doubt the greatest writer in the history of English, but he was 
also human and not every day was his best day.  The pen that gave us Ham-
let’s beautiful language and existential wrestling also gave us the less-mellif-
luous, not exactly high-minded Two Gentlemen of Verona and the wonderful 
but less-than-plausible Winter’s Tale.  King has given us stunning prose, deep 
emotion, and some existential questions of his own in The Stand and heart-
breaking and exhaustively researched historical fiction in 11/22/63, as well 
as rather cringe-of-secondhand-embarrassment-not-fear-inducing early-career 
short stories like “The Mangler.”  In discussing these parallels with students, I 
have a dual goal.  Putting King in the same sentence with Shakespeare and dis-
cussing their successes offers King a respect he does not often receive in the 
academy.  Putting Shakespeare in the same sentence with King and discussing 
their failures humanizes the Bard and encourages students to approach all 
writers, no matter how famous, respected, or neither, with an engaged mind 
and a critical eye. 
 
With all of this in mind, I have always wanted to bring Stephen King into the 
classroom for formal assignments.  I consider his The Stand the Great Ameri-
can Novel, but it is nearly 1200 pages long and thus not suited to occupy one 
small section of an undergraduate general education course.  During my first 
few years in my current position, I assigned classic or contemporary classic 
novels for English 112: Tim O’Brien’s In the Lake of the Woods, Jane Aus-
ten’s Pride and Prejudice, and F. Scott Fitzgerald’s The Great Gatsby.  Students 
learned from—and even a few enjoyed—all of these novels, but there was some-
thing missing on the composition end.  With canonical works, especially those 
like Austen’s that have been read and studied for multiple centuries, freshman 
students actually run into the same problem that their professors do in our 
own research—just about everything has already been said.  As a result, the 
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vast majority of student essays, while honestly and appropriately cited, were 
essentially what Andrea Lunsford describes as a “patchwork of quotations, 
paraphrases, and summaries from other people” (189).  

I, of course, fought the good fight, repeatedly reminding students of the im-
portance of making an argument supported by research rather than simply 
quoting published academic research until they reached the essay’s assigned 
word count, but the majority of students simply could not or would not put in 
that extra effort when it was so easy to pull quotations from just a few of the 
hundreds of hits on JSTOR.  From a more charitable perspective, it is of course 
possible that second-semester college students—often, due to the K-12 testing 
culture, without as much previous researched writing experience as earlier 
generations took for granted—were simply drowning in the available research 
and could not see their way clear to new arguments that they controlled them-
selves.  

After a few semesters of this pattern, I decided it was time to bring a more 
recent novel into the mix.  In Fall 2009, I began using Harry Potter and the 
Deathly Hallows for the novel unit of English 112.  I was perhaps too optimistic 
going in.  I figured that my students were, after all, part of the generation that 
had grown up with Harry, that most if not all of them would have read all the 
books before, and that they would be confident in their own opinions about a 
text that was known and accessible to them.  There was a lot of that, but there 
were also a surprising—to me, anyway—number of traditional-aged students 
who had neither read the Potter novels nor even seen the films; a few students 
who refused to read the novel on religious grounds (as a matter of professional 
ethics I made alternate plans with them and kept my mouth shut about the fact 
that I am myself a Christian, and so is J. K. Rowling, and that the evangelical 
opposition to Harry Potter was often based on lies and misunderstanding); 
and some students who made academically inappropriate complaints about 
reading the last book in a series.  

Most importantly, though, Deathly Hallows was a popular book aimed at young 
readers, only two years out from publication when I started teaching it and 
only four years old when I rotated it off my English 112 syllabus.  Thus, there 
was virtually no serious academic research available.  No recent book will have 
had time to receive much critical attention, and Rowling was and still is subject 
to a measure of the same unfortunate dismissal of all things popular that has 
held back King’s academic reputation.  Students had no choice but to create 
original arguments and to cast wide nets in their research, reading articles 
about the earlier Potter novels, articles about teaching with popular culture, 
and articles focused on works like the Arthur legend or Canterbury Tales to 
which Rowling alludes.  This strategy produced a lot of success, and I had the 
privilege of reading work like the following:

papers that argued that Harry is not a Christ figure; papers that cast 
Hermione as the real hero; papers that link students’ grandchildren’s 
reading development to the Harry Potter series; papers that go into 
great historical details drawing correspondences between particular 

Death Eaters and particular Nazis; papers that draw on Joseph Camp-
bell to do close reading of Harry Potter; papers that describe Ron 
Weasley as an apostle Peter figure; and papers that describe the Harry 
Potter series as “training wheels” appropriate to prepare young readers 
for more complex entries in the epic tradition, such as Lord of the Rings 
and beyond. (Montgomery 10)  

Heartened by these experiences, I came to the conclusion that it was time 
to try another living, popular author, and that this time I would go with my 
favorite.  In the same talk referenced above, I concluded, “I feel prepared for 
similar challenges and also eager for similar possible successes and surprises 
as I retire Deathly Hallows—at least for a while—to read with my students a less 
recent, somewhat magical, even more often maligned, yet no less compelling 
contemporary classic: Stephen King’s classic American haunted house story, 
The Shining” (Montgomery 11).  

This decision in and of itself was not a quick one.  As noted earlier, I believe 
that Stephen King is one of our most important living authors, but I did not 
have an immediate sense of which of his novels I wanted to use.  A wise 
colleague told me not to use The Stand, not only because of its length in 
proportion to the average syllabus but because teaching my personal favorite 
novel could backfire on my own enjoyment of it.  I knew I wanted to use one 
of the many King novels that has been adapted for film, thus opening space 
for multi-media in the classroom and for film-related directions for students’ 
essays.  This approach had been a great success with Deathly Hallows and 
opened the door to a whole world of film clips and trailers as in-class texts for 
critical reading.  Even as a fan, though, I regarded some passages in two works 
within this group that I considered, The Mist and Misery, as gratuitous in their 
language and imagery.  I can defend the occurrence of racist or misogynist 
language as a marker for certain characters as the real monsters in King’s 
stories all day long, but there are times when he does cross the line of what is 
acceptable for my classroom and my college’s service area.  

I finally decided on The Shining because it met all of the above criteria—one 
of the shorter novels, not one but two film adaptations, and plenty of raw con-
tent but nothing gratuitous—and one additional criterion that I had not even 
hoped to address directly with an English 112 novel selection.  As a haunted 
house story, The Shining links or directly alludes to The Castle of Otranto, 
The Haunting of Hill House, “The Masque of the Red Death,” the folk legend of 
Bluebeard, and more.  In this way, it is a prime example of my King-as-Ameri-
ca’s- Shakespeare model: taking a variety of established sources and traditions 
and combining them into a popular, accessible format known, bought, experi-
enced, and appreciated by a wide swath of the population.  

These very direct allusions provide an opportunity to show students con-
crete evidence of that  King-as-America’s-Shakespeare model.  While the 
overall concept might be a bit abstract, the students experience some of the 
specific passages from which I extrapolated it.  King’s use of the Bluebeard 
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legend in The Shining is a particularly clear example.  We read Annie Proulx’s 
“55 Miles to the Gas Pump,” another revision of the Bluebeard legend, early in 
the course.  At that point, I ask students if anyone knows the Bluebeard legend, 
and then we either re-tell it as a group or look up a plot summary online; I re-
assure them that the basic plot is all that we need at this stage.  We talk about 
why and how Proulx updates Bluebeard for the rural American West.  I tell them 
that we will be seeing another Bluebeard allusion when we read The Shining.  

When that time comes, the students are already alert for the Bluebeard leg-
end and practiced in discussing allusive revisions.  Danny Torrance uses the 
Bluebeard legend as an interpretive mechanism for first thinking about the 
frightening things in the forbidden Room 217 (King, Shining 128) and then as 
both a guide into 217 and a foreshadowing of his and his mother’s eventual 
escape from the Overlook Hotel.  Students are primed to notice these moments 
in their reading, and when we discuss the story arc in class we discuss not 
only how King uses the Bluebeard story as a writer but how Danny uses it as a 
reader, taking the same kinds of interpretive actions that we as active readers 
and writers are taking.     

Such directly academic, directly literary applications are just the beginning of 
the kinds of positive results I have seen from assigning this novel.  The ben-
efits are not merely connected to reading and writing instruction, but also to 
classroom atmosphere and student engagement.  One such outcome of the de-
cision to teach The Shining comes in slightly disbelieving student enthusiasm 
toward reading a contemporary novel.  On the very first day of class, when we 
go through the syllabus, many students have said things like, “We’re reading 
Stephen King?  But I like Stephen King.”  

 There have even been a few teacher’s-dream-come-true moments as-
sociated with teaching The Shining.  The very first semester I taught it, one 
student got to class a few minutes early on about the second day of our novel 
unit and struck up a conversation with me and the other students who were 
also early.  The students did not have to have read the entire novel for several 
more class sessions, but this student had gotten so involved that he was fin-
ished already.  He remarked, “So, I always grew up with the Kubrick movie, and 
‘Here’s Johnny!’ isn’t in the book.”

I said, “You’re right.  That’s what we call movie contamination, or a movie being 
so famous it prejudices our reading of a book.”

He went on, “The thing is . . . I liked this book a lot better than the movie.”

Not being the most shy and retiring of teachers, I quite literally jumped up and 
down and said, “Thank you.  You have made my career with that unprovoked 
sentence.  You can all go home; I’m retiring now.”  

The Commonwealth of Virginia has other ideas about letting 31-year-olds re-
tire, so I have continued teaching The Shining and continued having these 
kinds of conversations.  One of my very best students, a young single mother 

with model academic habits who typically garners top grades and is headed 
into our college’s nursing program, arrived at class before we had started read-
ing The Shining as a group. She said, “You know, I’m a slow reader and I have a 
lot of other things going on, so I made a schedule and started reading this book 
early.  I got so into it that I just kept going and finished the whole thing this 
weekend, and I really liked it.”  I smiled and told her about the page-turning 
power of “the gotta” that King describes in another of his novels, Misery: “The 
gotta, as in: ‘I think I’ll stay up another fifteen-twenty minutes, honey, I gotta 
see how this chapter comes out.’ . . . I gotta know will she live.  I gotta know 
will he catch the shitheel who killed his father. . . . The gotta” (243, emphases 
original).  

While this kind of student discovery is a wonderful part of teaching this novel, 
another helpful aspect of teaching a contemporary popular novel is the fact 
that some students will already be familiar with it.  In every class thus far, I 
have had several students who have previous experience of King, The Shining, 
and/or the two Shining-based films.  A contemporary, popular novel like The 
Shining naturally invites film into the classroom.  It seems almost a common-
place today that “[m]edia literacy is a powerful tool, and . . . connecting . . .  
students’ love of movies to literacy [helps] them learn and extend their under-
standing” (Norton-Meier 611).   More prosaically, film also helps “students feel 
more at ease in the academic environment” (Sweeney 28).  Jerome Evans also 
finds that film and other popular culture materials “give the reader a way into 
reasonably difficult ideas . . . a means for students to access and study litera-
ture successfully” (32).  Whether it is the availability and familiarity of the films 
or the popular cultural cachet of King or the thrill of reading a scary story for 
school, students do indeed take ownership of King in a way they do not often 
do with canonical writers like Hawthorne, Milton, and Blake.  

Some of the more vocal classes are already debating issues from what a pas-
sage in the novel means to who should have been cast in various roles in the 
films before I even get to class; virtually all classes display immediate uptake 
of the notion that all of King’s monsters serve as metaphors for real monsters: 
human-created social problems (Smith 336).  For The Shining, King makes 
it quite clear at various points in the narrative and even in the introduction  
ublished in recent printings that the Overlook’s ghosts and malevolent 
sentience are real in the novel’s universe: “I always thought there were malevolent 
ghosts in the Overlook, driving Jack to the precipice” (King Shining xvi, emphasis 
original).  Even if we could remove the paranormal element, though, The Shining 
would still be a story in which alcoholism, child and spouse abuse, and marital 
strife ultimately consume all of the characters and destroy one of them; the 
Torrance family is doomed whether or not the Overlook’s ghosts are real.

With many classes, I have been able to push this discussion one step further, 
looking at what other social, historical, and other impulses various monsters 
and problems might represent for King and other authors.  I share with stu-
dents how the monsters-as-real-monsters doubling works in other King novels: 
It’s child-eating sewer demon reflects very real child-abusing and -neglecting 
adults throughout the novel; Rose Madder’s parallel universe minotaur mirrors 
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the protagonist’s abusive, murderous husband; The Tommyknockers’s alien 
transformations represent radiation sickness and King’s own then-current co-
caine addiction.  Discussing both The Shining and other works of fiction and 
film in this way illustrates how such legends draw on “[a]spects of both elite 
and folk culture” (Hughes 97).  King, who argues that “we sometimes need to 
create unreal monsters and bogies to stand in for all the things we fear in our 
real lives” (Shining xvii), uses the paranormal to speak uncomfortable truths 
about real social problems, much as Shakespeare once used ancient history or 
fairy kingdoms to critique his own monarchs.  

In addition to—often in the same class period with—this engagement with tradi-
tional academic literary interpretation, students and I also discuss The Shining 
and its adaptations in more material, practical terms.  Most people have seen 
the classic Stanley Kubrick film version long before reading the novel, and I 
cannot exactly blame them; I saw the film before I read the novel myself.  The 
Shining has also been adapted into another movie, a television mini-series, 
in 1997.  This adaptation came about because by that time Stephen King had 
become Stephen King, every bit as big a name and as powerful (and wealthy) a 
force in entertainment as Kubrick was—and King was not—when the first The 
Shining film was being made in 1980.  I share with students the backstory of 
King’s being so upset at what Kubrick did with—and to—his characters and his 
story that when he had the resources he got another film, this time quite faith-
ful to the original, made.  This backstory opens up a world of class discussions 
and possible essay topics about film adaptation: who controls a work? who 
has the right to control that work? should novels or other source materials 
be treated as authoritative in creating and viewing their adaptations to other 
forms? what differences can we attribute to different media of adaptation, such 
as an R-rated feature film versus a network television mini-series?  Again these 
lines of questioning both deepen our discussions of The Shining and model for 
students varied ways of framing and pursuing their own research questions for 
their comparative research essays.  
        
These conversations illustrate how Evans’s notion of “a way into” 
literature (32) also describes The Shining’s role in the overall architecture of my 
English 112 course.  The novel unit is the third of four major genre units (short 
fiction, poetry, novel, drama) in the course and culminates in writing the third of 
four out-of-class essays, which is also the first essay of the semester to require 
secondary critical research.  This essay sets students up for their comparative 
research essay, which is the last of the out-of-class essays, the longest essay in 
the course, and the one requiring the most secondary research.  Though I incor-
porate clips from film, music, and other multi-media resources at various times 
throughout the semester, the novel unit is the first to offer sustained focus on 
film adaptations as additional primary texts and grounds for discussion.  This 
inclusion broadens the field of possible topics for the third essay; it also offers 
students practice in viewing film adaptations of literary works critically, reading 
them as texts, and writing analytically about them.  All of these skills will be 
required again in the drama unit, when students view clips from various adapta-
tions of a Shakespeare play (currently Othello) and write their fifth essay during 
the final exam period, focusing on some aspect of drama as performance.   

Beyond providing “a way into” (Evans 32) both literary criticism and media anal-
ysis, The Shining has occasioned truly transformative learning for many stu-
dents who enjoy the book and abandon their preconceived notions of who and 
what King and horror are.  Before we read the novel, at least one or two students 
a semester will comment that they do not typically read, watch, or enjoy horror.  
I tell them that I do not, particularly, either—that I am a Stephen King person, 
not a horror person.  I also tell them to read King—and everyone else—with an 
open mind, and as we discuss the novel, I highlight for them all the elements of 
Stephen King that do not quite fit in the “horror writer” box: literary allusions, 
deep emotions, and even a fair number of happy or at least hopeful endings.  
Jack Torrance dies at the hands of the Overlook and his own addictions, but not 
before receiving forgiveness from his son in a moment I can never teach without 
tears in my eyes.  Danny Torrance, Wendy Torrance, and Dick Hallorann later 
end the novel fishing peacefully, if sadly, on a sunny lakeshore.  

Another transformative discussion comes in addition to the parallels—includ-
ing disrespect in his own time—with Shakespeare noted above.  The Bard is not 
the only canonical author with perhaps surprising personal and professional 
similarities to Stephen King.  I draw students’ attention to the fact that we have 
already read and studied another great American horror writer with a colorful 
and often disreputable life story who wrote popular potboilers in his own day 
but is now firmly ensconced in the thoroughly respectable, canonical, even bor-
ing pages of our course anthology and hundreds of others like it: Edgar Allan 
Poe.  Just as Poe has moved, almost literally, from the gutter to the canon, the 
same sort of change in regard is possible for other authors.   
        
In addition to students’ generally positive reaction to the novel, as with the 
Harry Potter experiment, assigning a Stephen King novel has led to terrifically 
original student essay topics.  Though The Shining has been a bestseller for 
nearly forty years—by comparison, the ink on Deathly Hallows was barely dry 
when I was teaching it—the career-long critical blackout of King leaves stu-
dents in a similar situation with regard to the amount of published academic 
research.  In our college system’s database subscriptions, there are almost 
more articles in film studies journals mentioning Kubrick’s film than there are 
articles in literary journals dealing with the whole of King’s oeuvre.  

Students immediately notice and comment on this disparity, so the research 
phase of the novel essay becomes a time to discuss some of the politics that 
surround authors’ reception and the literary study of them.  Students are 
admirably engaged in these discussions.  Another point of agreement I share 
with disciplinary colleagues on the other side of the literature versus rhetoric 
debate is the notion of academic research as a conversation in “the words 
of real people” carried out in “the habits of experienced scholarly writers” 
(Downs and Wardle 572).  Students in a general education composition course 
are naturally just beginning to practice those conventions, but working with a 
contemporary novel gives them more room and confidence to maneuver in en-
tering those conversations.  Like young Danny Torrance in this essay’s second 
epigraph, students are seeking and practicing “a NACK” (King, Shining 141) for 
research-based academic discourse.  Students smirk at me when I tell them 
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that the research phase of one of my own critical articles included combing 
through all 500+ hits from a single database that I got from the combination 
“Hamlet AND Gertrude” to find some tiny patch of ground as yet uncovered.  
Contemporary and/or neglected novels, though, may return 35 hits on the 
luckiest of database searches; students can see their open ground from a com-
fortable cruising altitude.         

I have been particularly proud of students’ willingness to go toe-to-toe with 
some literary critics who, unfortunately, look so far down their noses at King 
that they do not bother to actually read his novels before writing and pub-
lishing about them.  My students, who have actually read the novel, disregard 
poorly researched arguments and forge ahead to make their own.  One very 
quiet student positively came alive in discussing his objections to one very fa-
mous critic’s ill-informed dismissal of King.  It was a perfect moment for me to 
note that this same critic has written an equally rude analysis of J.K. Rowling, 
similarly based on apparently having glanced at about five pages of the book 
under discussion.  Students see how a critical literature of debate, response, 
and analysis is built; they see how their coursework reflects and how they 
might even intervene in that process.  
    
These experiences are probably better at demonstrating the importance of 
careful research and credible use of text than any amount of lecturing on 
the subject from me and our reference librarian combined.  Students see for 
themselves, rather than only hearing from me, the consequences of less than 
precise attention to detail and use of source material in academic writing.  
These literature-based conversations turn out to share the same kinds of aims 
and benefits as Downs and Wardle’s “activities throughout the research project 
that help students become more proficient at writing with sources, including 
interpretive summaries in which students practice reading rhetorically and 
contributively by constructing arguments about what a given article says and 
what the author may mean by writing it” (563). This kind of overlap in goals 
and results between rhetoric-oriented and literature-oriented writing pedago-
gies convinces me even more firmly that the debate itself is misplaced and 
causes adherents on both sides to miss many opportunities to be, in Peter 
Elbow’s words, “solidly useful” (536) for our students.

Despite all of this positive, promising pedagogical and professional progress, 
there have been downsides to teaching a contemporary novel.  One student so 
far has refused to read the novel on religious grounds.  As I did with Harry Pot-
ter, I privately thought that her objections were based on misinformation about 
what horror fiction is and what King actually writes about, but again I made 
alternate arrangements.  I have also faced some sarcastic student responses to 
the films.  The aesthetics of Kubrick’s film are now dated, which can take stu-
dents out of the mood of the piece and lead to smart remarks about clothing 
or interior decorating instead of engagement with the film.  Shelley Duvall’s 
Wendy is also, unfortunately, one of the most annoying female leads ever 
committed to celluloid and a million miles away from the down-to-earth, ulti-
mately self-reliant Wendy King’s novel portrays; every class expresses outrage 
at Duvall’s interpretation.  In the 1997 mini-series, the aesthetics improve with 

clothes that have not yet become humorous and shooting on location at the 
Stanley Hotel, King’s original inspiration, which maintains classic 19th-century 
décor.  However, the now obsolete special effects and Courtland Mead’s some-
times cloying performance as Danny elicit similar jokes in class discussion.  

It can be a challenge, but I always try to re-direct these responses into possible 
topics for analysis.  I say things like, “Visceral reactions are good.  I ended 
up loving and writing my undergraduate thesis on a book I initially wanted 
to throw across the room because I was so irritated with the author.  So if 
you don’t like what Duvall is doing as Wendy, why don’t you like it?  What is 
ineffective about her and Kubrick’s choices for the character?  Who might you 
have cast instead?  What could you do with this in an essay or as a research 
question?”  These lines of questioning, again, also prepare students to be 
critical viewers of and writers about various versions of Shakespeare’s Othello 
later in the course.  

Teaching a contemporary novel, for me, has been a way to bring together many 
of the goals of a “composition as writing about literature” course.  Students 
have to read a long and complex work. They have to consider issues of au-
dience, reception, and adaptation in relation to the novel itself and their own 
writing about it.  They have to analyze a text in three versions and two differ-
ent media, engaging with a notion “of text as larger than literature but rooted 
in literature” (Yancey 297).  They have to pursue secondary research and craft 
an original argument, and the circumstances around critical research on The 
Shining virtually guarantee that originality.  They practice skills that they will 
use in the final two essays of the course and their subsequent coursework.  
Finally, and perhaps most importantly, they have to re-consider, re-form, and 
re-write their own impressions of one of our most famous, most known, but 
least studied and least fairly understood American authors.   
 
In addition to all these immediate benefits for my students, teaching The Shin-
ing serves several of my larger goals.  As Frederick Crews notes in this essay’s 
first epigraph, both weak student skills in reading and writing and the disci-
plinary strife of the literature versus rhetoric debate leave the field of composi-
tion in need of “remedy” (165).  Teaching a contemporary popular novel, hope-
fully like all my teaching, communicates that all literature deserves serious 
study and that all students deserve access to literature, to that study, and to 
serious attention to their writing about and from it.  Moreover, it is my way of 
making literature part of Crews’s “remedy” (165) for writing instruction.  Peter 
Elbow asks, with some humor, “Is there any other discipline than English that 
has cast off so many sub-groups that used to be integrally part of it?  Speech, 
communication, theater, film, ethnic studies, women’s studies—not to mention 
a professional or technical interest in the nature of language?” (541).  Perhaps 
our field’s self-discussions should not focus on whose approach is right but on 
how we can get more approaches under one disciplinary roof.    
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Teaching a “composition as writing about literature” course, then, is not taking 
up an entrenched side in a debate but seeking a re-union of what were once 
parts of the same whole.  Reading and writing about literature rely on all the 
aspects of English studies Elbow mentions, and more besides.  Reading and 
writing about contemporary novels continue this reliance and continue the 
expansive notion of what kinds of texts matter that animates much of the 
“composition as rhetoric” movement.  All of these actions communicate to my 
students that their writing, classic writing, contemporary writing, and popular 
writing are all necessary, valuable, fertile parts of the ground on which English 
studies stand.
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STATE REPORTS 

Florida
Troy Appling—State Representative
Florida Gateway College (FL)

We in Florida tried not to rest on the laurels of a phenomenal conference last 
year; our membership was 33 as of the 2015 conference in Jackson, and we 
hoped to see some new faces there.

After my election to the REC this year, I am stepping down as State Repre-
sentative for Florida. Dr. Diorah Nelson from Hillsborough Community College 
has graciously volunteered to take my place, and she has already reached out 
in several ways, both to members and non-members. I believe the state is in 
good hands.

Georgia
Deborah Byrd—State Representative
Georgia Perimeter College (GA)

The Two-Year College Association of Georgia Annual Meeting and Conference 
was held on October 17, 2014, at Georgia Perimeter College, Clarkston Campus, 
with state president Deborah Byrd presiding.  Nearly seventy members attend-
ed from across the state, with thirty presenting workshops and seminars.

The theme for this, the fourth annual meeting of TYCA-GA was “Buzzwords 
that Work.”  We’ve all heard them:  engagement, active learning, flipped class-
room, sustainability, project-based learning, service learning, community-based 
learning, hybrids, retention and transfer, faculty advising, and at least ten oth-
ers that we could name.  

The thirty cross-discipline presentations included such diverse titles as

• Asynchronous Web-Based Introductory Online Science Laboratories 
  for Non-Science Majors

• Service Learning: How Focusing on a Book Connects Students to 
  the College Wide Experience

• Why the Best Things in Class May Be Free: Using OERs to Increase 
  Access in Community College Courses

• Putting the Buzz Back into the Andragogical Approach to Teaching

• Partnership in Simulation:  Nursing, Foreign Language, and Sign 
  Language Interpreting
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A statewide election was held for the office of membership chair, which was 
vacated by Shellie Sims Welch, whose term had expired.  Amber Brooks of 
GPC Clarkston was elected to the position.  Other state offices will remain un-
changed:  president, Deborah Byrd, Assistant Professor of English, at Georgia 
Perimeter College; secretary-treasurer, Jane Hercules, Instructor of Communi-
cation at GPC; and event planner, Rick Diguette, Instructor of English at GPC.  
The state board would like to thank Shellie Sims Welch for her three years of 
service to TYCA-GA. 

The October meeting also included an appeal for TYCA-GA members to join 
TYCA-SE, and pamphlets for the 2015 Jackson Conference were distributed.

Kentucky
Tyra F. Henderson—State Representative
West Kentucky Community and Technical College (KY)

TYCA-KY saw growth in 2014, including the first state meeting since 2011. On 
October 3-4, 2014, eight TYCA-KY members met at Mammoth Cave State Park, 
in Mammoth Cave, Kentucky, to share ideas and to make plans to grow the 
TYCA-KY organization. New officers for 2015 were selected, representing three 
colleges across Kentucky, and preliminary plans for a fall 2015 meeting were 
established.  In an effort to meet the needs of the community college English 
faculty across the state, new TYCA-KY officers selected the centrally located 
city of Elizabethtown, Kentucky, as the site for the 2015 meeting.  As the TY-
CA-SE State Representative for Kentucky, I was selected as membership chair 
for TYCA-KY. Currently, TYCA-KY membership stands at twenty members, with 
three new members gained early in our 2015 membership drive. 

Currently, Kentucky has 14 TYCA-SE members, which is an increase from our 
fall membership of ten. With the new energy of TYCA-KY and a central meeting 
planned for Elizabethtown in fall of 2015, offering a great opportunity to dis-
play what TYCA can offer, I am optimistic that our state and regional numbers 
will see an increase. 

Mississippi
Gaye Winter—State Representative
Mississippi Gulf Coast Community College-Perkinston Campus (MS)

The Two-Year College English Association of Mississippi (TYCAM) held their 
annual conference September 19, 2014 at the Hilton Hotel in Jackson, Missis-
sippi.   It was well attended with 100 participants and was held at the Hilton 
to let all attendees know that this would be the site of the 50th Anniversary 
TYCA-SE Conference on February 19-21, 2015. 

The meeting, “Zombies, Vampires, and Superheroes, Oh My:  New Approaches 
to Teaching,” featured presentations by a number of Mississippi community 
college English teachers as well as a featured speaker for the luncheon. As 
in the past, the event was free for attendees and paid for by royalties from 
the TYCAM textbook, For Our Students: Expanded Edition, and a generous 

sponsorship from the Mississippi Community College Board. 

The TYCAM meeting was paramount to establish committees and support 
for our 2015 TYCA –SE 50th Anniversary Conference entitled, “50 Years of 
Teaching Ourselves into History” 1965-2015.  All 15 community colleges are 
on board!

Mississippi has 81 current members in TYCA-SE, 12 of whom were present at 
the 2014 TYCA-SE conference in Tampa, Florida.   We are excited about hosting 
the 50th Anniversary Conference in Jackson Feb. 19-21!

If you would like more information about joining TYCA or if you have any 
questions, please call Gaye Winter at 601-394-3421 or email: gaye.winter@mg-
ccc.edu. 

South Carolina
Michael Williams—State Representative
Horry-Georgetown Technical College (SC)

South Carolina’s annual “No Frills” two-year English conference was held on 
September 26, 2014, at Midlands Technical College in Columbia. This Confer-
ence has been in operation for almost 25 years, and this year, the membership 
decided to follow the lead of some of our sister states in TYCA-SE and affiliate 
at the state level, forming TYCA-SC. There was overwhelming support for this 
idea since many state English faculty members have very limited funds to 
travel to any professional conferences outside of the state. Prior to the meet-
ing, Mike Williams, Melissa McFarland of Central Carolina Technical College, 
and Rhonda Grego of Midlands Technical College participated in a conference 
phone call with Joel Henderson regarding how Tennessee’s TYCAT Conference 
is produced. Discussion of TYCA-SC was the primary topic at the SC State 
Meeting during the TYCA-SE conference in February.

Midlands Technical College, which had previously expressed interest in host-
ing TYCA-SE in 2017, has decided they might be interested in 2018 but do not 
feel confident regarding 2017. South Carolina currently has 27 members in 
TYCA-SE.  

Tennessee
Michele Singletary—State Representative
Nashville State Community College (TN)

I am pleased to report that Tennessee’s TYCA-SE membership has increased to 
30! We are thrilled with the increase and look forward to growing even more 
since next year’s conference will be held in our home state!

Here in Tennessee, we hosted our TYCAT Conference on October 3-4, 2014, 
and had about 80 people in attendance. Our theme was “Choose Your Weap-
on” and we explored the educational choices that instructors make regarding 
institutional learning outcomes, changing state educational practices, student 
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learning styles, and teaching preferences. George Singleton, one of the South’s 
premier short story writers, was our luncheon guest speaker. He read from 
his recent works, signed copies of his books, and led a session on writing and 
teaching as well. I had a TYCA-SE informational table set up with membership 
forms, conference registration forms, the TYCA-SE Journals, and other materi-
als. We gave away one life-time membership to TYCA-SE and an iPad as door 
prizes, and signed up 12 additional members to TYCA-SE!

Virginia 
Amy Decker—State Representative
Germanna Community College (VA)

TYCA- Virginia currently has 19 members. Bonnie Startt and Amy Decker gave 
a presentation about the importance of professional organization member-
ship at the November 6, 2014, English- ESL Peer Group Conference in Virginia 
Beach. A membership to TYCA-SE was awarded to an attending adjunct. 

English departments across the VCCS are currently engaged in issues such as 
redesigning our developmental English programs/ placement tests, OER initia-
tives, Faculty Evaluation concerns, and best practices for using instructional 
technology.

Developmental English programs have been redesigned to allow for co-enroll-
ment in ENG 111 for some time now, but the placement tests meant to assign 
students to the appropriate level of English instruction have come under scru-
tiny by some departments for placing students too high.  

Across the VCCS, the faculty evaluation system is an area of concern. The 
“prove-ability” of evaluated categories and the burden on instructors to show 
evidence of various qualities and characteristics on the faculty evaluation form 
is creating confusion and worry, as it is highly irregular across colleges. 

 In some community colleges, faculty positions/job descriptions are being re-
worked to reflect the “learning centered” nature of college instruction. What 
does this mean for the English classroom? How will this new position/job 
description for faculty affect the current evaluation system?  These kinds of 
questions are being wrestled with at the Faculty Senate level, with department 
discussions to follow.  

Learning opportunities such as the February 2015 FantasTech Virtual Confer-
ence are emphasizing how technology and innovation can be integrated in our 
course design. Innovative teaching will be the focus of the awards and con-
current sessions offered at the upcoming New Horizon conference in Roanoke, 
April 1-3. This is the largest gathering of VCCS educators in the state.  

TYCA-SE
Cowan Award for Excellence in the Teaching of English

Past Recipients

The TYCA-SE Cowan Award for Excellence in the Teaching of English was 
established by Elizabeth Cowan in memory of her husband, Greg Cowan.  Pro-
fessor Cowan served as Chairman of the National Junior College Committee 
and was an active member of NCTE and CCCC.  This award carries a stipend 
for the honoree nominated by peers and selected by the TYCA-SE state rep-
resentatives.

1981, Ray Shepherd, Hinds Community College (MS)
1982, Gail Morrison, Midlands Technical College (SC)
1983, No Winner
1984, Blair Spencer Ray, Polk Community College (FL)
1985, Nell Ann Pickett, Hinds Community College (MS)
1986, Jean Bolen Bridges, East Georgia College (GA)
1987, Sylvia Holladay, St. Petersburg Junior College (FL)
1988, Kevin Morris, Greenville Technical College (SC)
1989, Joyce Hancock, Jefferson Community College (KY)
1990, Anne Laster, Hinds Community College (MS)
1991, Donna Reiss, Tidewater Community College (VA)
1992, No Winner
1993, Eric Hibbison, J. Sargeant Reynolds Community College (VA)
1994, Audrey Roth, Miami-Dade Community College (FL)
1995, Penny Sansbury, Florence-Darlington Technical College (SC)
1996, Sue Grady, Greenville Technical College (SC)
1997, John Hutchens, Pitt Community College (NC)
1998, Bobbie Jean Wymer, Wytheville Community College (VA)
1999, Faye Barham, Hinds Community College (MS)
2000, Win Loria, J. Sargeant Reynolds Community College (VA)
2001, Clem Welch, Coastal Carolina Community College (NC)
2002, Chuck McDonnell, Piedmont Technical College (SC)
2003, Betsy Griffey, Florida Community College at Jacksonville (FL)
2004, Beverly Fatherree, Hinds Community College (MS)
2005, Susan Poston Allen, Greenville Technical College (SC)
2006, Harry Moore, Calhoun Community College (AL)
2007, Delora J. Sumerel, Piedmont Technical College (SC)
2008, Lorne Kotler, Miami Dade College (FL)
2009, Pat Modenbach, Mississippi Gulf Coast Community College (MS)
2010, Donald Andrews, Chattanooga State Community College (TN)
2011, Michele Singletary, Nashville State Community College (TN)
2012, Debbie McCollum, Hinds Community College (MS)
2013, Sean Glassberg, Horry-Georgetown Technical College (SC)
2014, No Winner
2015, Amoena Norcross, Tri-County Technical College, (SC)
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TYCA-SE
Bill Doster Distinguished Service Award

Past Recipients

The TYCA-SE Bill Doster Distinguished Service Award was established in Fall 
2000 in memory of Bill Doster, the first chair of TYCA-SE.  The award estab-
lished in Bill’s name honors distinguished service to TYCA-SE (or SCETC) by 
a member of at least five years of membership. The winner of the Bill Doster 
Award receives a plaque and lifetime membership in TYCA-SE.

2002, Jean Bridges, East Georgia College (GA)

2003, Mark Reynolds, Jefferson Davis Community College (AL)

2004, Ovid Vickers, East Central Community College (MS)

2005, Linda Isles Jones, Greenville Technical College (SC)

2006, Charles Smires, Florida Community College at Jacksonville (FL)

2007, Nell Ann Pickett, Hinds Community College (MS)

2008, Ann Laster, Hinds Community College (MS)

2009, Tom LaBelle, online instructor at multiple colleges

2010, Amanda Wynn, Chattanooga State Community College (TN)

2011, Barbara C. Taylor, Cleveland Community College (NC)

2012, Don Andrews, Chattanooga State Community College (TN)

2013, Chuck McDonnell, Piedmont Technical College (SC)

2014, No Winner

2015, Penny Stockman Sansbury, Florence Darlington Technical College (SC)

TYCA-SE
Nell Ann Pickett Adjunct Presenter Award

Past Recipients

In its continuing efforts to involve adjunct faculty, the TYCA-SE Nell Ann 
Pickett Adjunct Presenter Award honors an outstanding conference program 
proposal made by a part-time instructor.  The award includes a stipend, rec-
ognition on a conference plaque, and the opportunity to present at a specially 
designated session.  This conference award honors Nell Ann Pickett, TYCA-SE 
member who began her teaching career as a part-time instructor.

1997, Victoria N. Salmon, Northern Virginia Community College

1998, Traci Warren Anderson, Central Piedmont Community College

1999, Lynne Thorner, Broward Community College

2000, Claire Kurtgis-Hunter, Broward Community College

2001, Barbara Murphy Edwards, Northern Virginia Community College

2002, Lynne Thorner, Broward Community College 

2003, Matt Forester, Sante Fe Community College

2004, Vicki Ferrara and Cassandra Moore, Calhoun Community College

2005, Sarah Nielsen, Miami-Dade Community College

2006, Emily Ray, J. Sargeant Reynolds Community College

2007, Phyllis Brewer, Calhoun Community College

2008, Julie Trotter, Alamance Community College

2009, Julie Trotter, Alamance Community College

2010, Paul D. McNeill, II, Guilford Technical Community College

2011, Konni Shier, Midlands Technical College 

2012, Claire Gilman, Tidewater Community College

2013, Cynde Gregory, Gwinnett Technical College

2014, No Winner

2015, Lee Ann Dickerson, Jefferson Community and Technical College
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Membership Chair’s Post-Conference Report
Annie Lotz
Jefferson Community & Technical College (KY)

Post-conference membership in TYCA-SE stands at 236 members.  Membership 
has increased by 73 members since the Fall 2014 Membership Report.  The 
membership pattern is consistent with previous years, showing an increase in 
membership as the conference approaches.  

The current membership shows a slight increase in renewing members.  Of 
the current 236 members, 87 renewed their membership for another year, and 
lifetime members increased to 47; thus, 134 members regularly renew/remain 
with TYCA-SE.  This is consistent with the post-conference renewing members 
from Spring 2014 (Spring 2014 renewing//lifetime members = 133).  A large 
majority of our members hold full time faculty status, but members holding 
adjunct or part time status have increased slightly over the past two years.  
Our new members have increased, currently standing at 102 new members, 
post-conference. This is an encouraging growth in new members, and following 
the outstanding 2015 Conference in Jackson, I am optimistic that those new 
members will be inspired to continue their membership in TYCA-SE by renew-
ing their membership next year.  

Membership numbers by state are shown in the following table.  

*State membership figures were provided to state reps at the February 18th 
REC meeting.  The numbers shown in the table above reflect end-of-conference 
membership, so some states will show an increase in membership in this re-
port which might differ from the membership numbers reported on the state 
rep reports.

The membership process was revised when the website was redesigned.  This 
new process has streamlined record keeping and has eliminated a lag between 
membership form submission and fee payment, which frequently occurred with 
the former process.  

As in previous reports, I encourage all renewed members to promote the orga-
nization among colleagues who are not members, encourage former members 
to renew, and share the benefits of joining TYCA-SE.

2015 Current Membership by State

STATE No. of Members

AL

FL

GA

KY

MS

NC

4

33

14

13

81

9

STATE No. of Members

SC

TN

VA

WV

Others

Total:

27

32

18

0

8

236

Treasurer’s Report
Matthew Simon
Tri-County Technical College (SC)

\                                                                                      

      
                                                                                     
I will deposit a portion of the Fund for Excellence in a three year CD. Otherwise, 
we continue to do well financially. 

Two-Year College Association-Southeast
2015 Financial Report

9/12/2015

28,535.04

87,081.30

115,616.34

2/25/2015

25,401.72

86,359.68

111,761.40

6,961.00

2,745.00

1,222.00

10,928.00

825.25

1,092.04

2,369.00

2,229.16

19.60

6,535.05

87,081.30

Regular Operating Account

Fund for Excellence

                Total:

Regular Operating Account

Tampa Conference Check

Membership Dues (Checks)

Membership Dues (Paypal)

           Total:

Expenditures

Nick Hughes (webpage)

Travel Reimbursement B. Fatherree

Fall Journal (layout and printing)

Travel Reimbursement to REC

Postage

           Total:

Fund of Excellence

           Total:
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National TYCA Representative’s Report
Beverly Fatherree
Hinds Community College (MS)

Since this is my last Regional Representative report presented to the REC and 
printed in the TYCA-SE Journal, I’m going to write more of a summary than 
the official report which is usually rather formal and written in an outline form 
which my students could only dream of replicating. Susan Slavicz will do an 
excellent job of replacing me in this job that I did not want—as I have said 
often—but came to enjoy immensely.

National TYCA is moving forward on several fronts.  One is continuing to 
support the publication of the background readings on research and schol-
arship chronicling the professional engagement of two-year college teachers 
compiled by Patrick Sullivan and Christie Toth.  Although the original plan 
was for that work to be published at some point in Fall 2014, it should be out 
soon.  Christie, who has presented her findings to us at TYCA-SE at both our 
2014 and 2015 conferences (enough to make her an honorary Southerner), has 
found that two-year college teachers actively engage professionally, some quite 
differently from the “traditional” professional activities of four-year instructors 
but in equally important ways. We knew that already, didn’t we?

Another avenue we are still pursuing is the Tour of TYCA site originally ac-
cessed on the NCTE website.  Suzanne Labadie has taken that over and is 
trying to simplify it so that two-year college regionals can post a link on their 
websites and access the information more easily.  That is still in the works, but 
Suzanne should have it up and running very soon.

After some tweaking—because we are English teachers, after all—the Nation-
al Executive Committee accepted the “white paper” which expressed concern 
over the changes made in developmental education without input from two-
year college teachers.  The EC voted unanimously to accept the paper at the 
November meeting in Baltimore. We are encouraged to contact our representa-
tives in Washington to let our concerns be heard.

Although I had volunteered to be on a committee to rewrite the position state-
ment on the qualifications of the “highly effective English teacher” to be used 
in hiring and orientation of new teachers, the committee, which was to report 
at the EC meeting in Tampa in March, was dissolved until the CCCC position 
statement is complete.  The committee will be reconstituted in November, and 
Susan will probably be asked to serve. 

Dual Enrollment continues to be an issue of concern among the two-year col-
lege faculty.  Some states have allowed courses to be offered in middle schools, 
and other states (Oregon, for instance) have mandated that all high school 
students must graduate with college credit. To eliminate the problem of creden-
tialing of high school instructors, Oregon has removed the stipulation that the 
high school teachers have to have the same credentials as college instructors, 
requiring just the credentials necessary to teach a high school course.  This 

will continue to be an issue until we reach the saturation point, at which time 
all of our students will be graduating with both a high school diploma and an 
A.A. or A.S. degree. This is something that could prove to be very detrimental 
to the careers of community college teachers, and since composition classes 
are the first offered, we will be the ones more seriously impacted in the future.

In addition to attending the EC meetings at NCTE and CCCC, I have written 
the required articles for TETYC’s “TYCA Talks.” As is always the case, I have 
to write up the TYCA-SE conference long before the conference occurs. For the 
last six years, I have just hoped and prayed that we wouldn’t have a weather 
event or major speaker die or some other catastrophe that would render the 
upbeat “everyone had a fabulous time” article printed the next month a com-
plete farce.  Well, this year, it almost happened. We did have a weather event 
that caused some problems, as well as a hotel issue which required some 
reshuffling of venues and functions. As I read back through my “Conference 
Review,” I noted the inconsistencies.  If you noticed them, too, just remember 
that I’m not clairvoyant! 

As I said in the last Journal—which I thought would be my last report—I have 
thoroughly enjoyed my position as the TYCA-SE representative to National 
TYCA, and I appreciate having had the opportunity to serve.  I met some won-
derful people, and I got to see how other regionals operate.  As far as that goes, 
I can say that TYCA-SE is still the best—and always will be!
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Your REC
is Calling You

The Nominating Committee is seeking nominees for the Regional 
Executive Committee (REC) election at the 2016 Conference in 
Knoxville, Tennessee.

Two TYCA-SE members will be elected from four nominees to 
serve three-year terms on the REC. A member may serve no more 
than two consecutive elected terms (6 years).  

Everyone in TYCA-SE is strongly encouraged to nominate a 
colleague or even yourself!  The REC provides a great opportunity 
for service to our organization and for individual personal growth.    

Please send your nominations to Charles Smires at the e-mail 
contact information listed below.  Be sure to include the 
nominee’s college name and contact information (e-mail and/or 
phone number).  Please indicate if the nominee has agreed to be 
a candidate and include brief relevant professional information.

Before enjoying a pleasant summer break, send in your nomina-
tion now so you don’t forget.  Let’s keep TYCA-SE the dynamic, 
vital organization it has been for 50 years by nominating yourself 
or a respected colleague for the REC Board.

The other members of the Nominating Committee are Chuck 
McDonnell, Piedmont Technical College (SC), mcdonnell.c@ptc.
edu; and Holly Wells, Hinds Community College MS), holly.wells@
hindscc.edu.

Nominations should be sent to:
Charles Smires
zzchas@comcast.net
Retired, Florida State College at Jacksonville (FL)

Secretary’s Approved Minutes of the TYCA-SE Regional Executive 
Committee | September 13, 2014
The Airport Hilton, Atlanta, Georgia
Laura Burridge, Nashville State Community College (TN)

Present:
• Susan Slavicz, Chair, Florida State College at Jacksonville
• Tim Krason, Assistant Chair, Hinds Community College
• Bonnie Startt, Awards Chair, Tidewater Community College
• Annie Lotz, Membership Chair, Jefferson Community and Technical 
  College
• Wendy Perniciaro, Advertising Manager, Florida State College at 
  Jacksonville
• Laura Burridge, Secretary, Nashville State Community College
• Meg Matheny, Journal Co-editor, Jefferson Community and Technical 
  College
• Ann Nicodemi, Journal Co-editor, Chattanooga State Community College
• Joel Henderson, Website Tender, Chattanooga State Community College
• Troy Appling, Florida Rep., Florida Gateway College
• Deborah Byrd, Georgia Rep., Georgia Perimeter College
• Gaye Winter, Mississippi Rep., Mississippi Gulf Coast Community 
  College
• Tyra Henderson, Kentucky Rep., West Kentucky Community and 
  Technical College
• Amy Decker, Virginia Rep., American Public University
• Beverly Fatherree, Representative to National TYCA and Program 
  Chair—2015 Conference, Hinds Community College
• Laura Hammons, Local Arrangements Chair—2015 Conference, 
  Hinds Community College
• John Reffue, Local Arrangements Chair—2014 Conference,
  Hillsborough Community College
•Diorah Nelson, Program Chair—2014 Conference, Hillsborough
  Community College

Call to Order 
• Susan Slavicz, Chair, called the meeting to order at 10:09am.
• All present introduced themselves.

Assistant Chair’s Report
• Tim Krason, Assistant Chair, passed out forms to update our names 
  and positions on REC and request messages sent to our deans/direc
  tors in thanks for supporting TYCA-SE.
 o Tim will collect a list of updated names and addresses and 
    provide them to Susan, Laura, and Beverly.
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•Overseeing REC nominations: 
 o We are actively looking for candidates. According to Jenni-
    fer Duncan, we have asked four to run; two have turned it 
    down, one ignored the request, and one is currently running 
    for REC. 
 o We discussed whether Sean Glassberg would be interested. 
    Joel sent him a text message to ask, but he declined.
 o Outgoing state representatives should consider serving on 
    the nominating board.

Secretary’s Report
• Laura Burridge is the incoming secretary.
• A motion was made, seconded, and passed to accept Doug Branch’s 
amended minutes from the TYCA-SE 2014 conference.
• We appreciate Doug’s service!

Awards Chair’s Report
• Bonnie Startt, Awards Chair, mentioned that it is difficult to mail and 
  FedEx everything (folders, scrapbooks, etc.) necessary for the awards.
  She asked a work study student to scan each page into .pdf and .jpg 
  formats.
 o Susan suggested that these files be posted on the TYCA-SE 
    website. 
 o Bonnie will send Joel these files as .pdfs.
• Bonnie recommended large digital frames, perhaps eleven inches, 
  instead of bulky books. 
• Joel suggested a small projection system instead because it would 
  be more noticeable and multiple people could watch the screen 
  easily. Joel mentioned that a small pocket projector would cost about 
  $200 and be smaller than a book; some can connect to laptops or 
  flash drives. 
 o The group discussed that the pocket projector could be 
     owned by TYCA-SE, and conferences would need to provide 
    a screen only. The Awards Chair would keep the pocket 
    projector between conferences.
 o Bonnie will investigate purchasing a pocket projector and 
     send out information by email. We will do an email vote to 
    confirm.
• Bonnie mentioned that we are on track with possible names coming 
  in for awards. The deadline is December 15. 
 o Bonnie reminded us that there are two types of awards, one 
     for service to TYCA-SE and another for teaching. Winners 
    must attend the conference and give a presentation to win. 
 o Nominees must be present TYCA-SE members who are 
     nominated by TYCA-SE members on the nomination form 
    (available online).

Treasurer’s Report
• Matt Simon, Treasurer, could not attend the meeting because of car 
   trouble. We read his financial report aloud.
• Fund for Excellence: We have money set aside for a fund for
  excellence (awards, travel stipends for adjuncts, etc.). We need access 
  to some money but the surplus can be invested elsewhere to gain  
  interest.
• A motion was made, seconded, and passed to accept the treasurer’s 
report and advice to seek a 3+ year investment. The REC agrees to 
reinvest the CD amount in another interest-bearing account. We will 
leave it to Matt to use his best judgment.
 o Susan suggested that Matt seek advice from Charles Smires 
    about what kind of 3+ year investment to choose. 

• Laura Hammons asked about the possibility of funding scholarships 
  with some of the extra money. We could provide scholarships for 
  TYCA-SE members who are earning a graduate degree or other
  English students earning a graduate degree. Laura advocated
  forming a subcommittee to explore the idea of scholarships.
• Susan recommended making the money available for a TYCA-SE 
   member, while Laura suggested an endowed scholarship to a college. 
   Joel mentioned the possibility of a research fellowship for a
   TYCA-SE member. Tyra pointed out that keeping TYCA-SE control 
   over the funds would keep our name attached and ensure that our 
   selection criteria are used.
• Susan asked if the scholarship should become part of the Awards 
   Chair’s duties or the Assistant Chair’s, and Joel opined that it should 
   become part of the Assistant Chair’s duties. 
 o There would be no need for a nominating committee; if 
      there were multiple applications for the funds, a committee 
    could review the applications and make a recommendation.
 o Members of the REC cannot apply for scholarships if they 
    are voting on the winners.
• We resolved that Tim will chair a committee to make concrete 
  suggestions to the REC of ways we could offer scholarship money 
  for students and/or TYCA-SE members and how to implement a 
  scholarship program. 
 o Other members of the committee will include Joel, Laura H., 
    and Bonnie. The committee will meet by email.
• We have four adjunct travel stipends ($400 each) for adjuncts 
   traveling 50+ miles to the TYCA-SE conference. Adjuncts must be 
   present at the opening session to get the check. They should apply 
   early for Matt to make a determination.
 o Susan reminded us that state representatives should get 
    the word out about these adjunct travel stipends.
 o Also, the Nell Ann Pickett Award winner cannot receive a 
    travel stipend.
• We should scan or forward all hotel and airline receipts as well as 
  travel mileage to Matt for reimbursement up to $200.
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Advertising Manager’s Report
•Wendy Perniciaro, Advertising Manager, noted that we have a new 
 advertising person at Bedford/St.Martin’s, Iris Elam (Iris.Elam@mac-
millan.com).

• Norton and Bedford have both promised ads in the upcoming confer-
ence program at $225 each.

Nomination Committee’s Report
• Ann Nicodemi reported that we have one recommendation so far, for 
Lakeya Jenkins in South Carolina. 

• We need more people, especially from North Carolina and Florida.

Report from National TYCA
• Beverly Fatherree, Representative to National TYCA, mentioned that 
a Policy Analysis Initiative has been created. We should go to the list 
to check if someone in our state is a designated contact person for 
NCTE. The analysts are listed at www.ncte.org/policy-analysts. We can 
also check out what is happening in our states by logging on to www.
ncte.org/policy-analysis-initiative. 

• Patrick Sullivan and Christie Toth are compiling background readings 
for a publication entitled Teaching Composition at the Two-Year College. 

• The annual Tour of TYCA is being assessed to determine its benefit, 
success, and future. 

• Also, the TYCA Research Committee is drafting a “White Paper” con-
cerning Developmental Education reform; it “expresses reservations 
about legislative imperatives to reform developmental reading and 
writing instruction to postsecondary education, especially those ef-
forts that exclude two-year college faculty from the public discourse 
and ignore the academic and material realities of two-year college 
students’ lives.” If you would like to read this report, email Beverly 
Fatherree for a copy. 

• The Diana Hacker TYCA Outstanding Programs in English Award in 
Two-Year Colleges was awarded in Indianapolis. The most important 
of these, Enhancing Literature and Cultural Arts, was awarded to 
Chattanooga State Community College for its Writers@Work program!

• The Nell Ann Pickett Service Award was presented to Peter D. Ad-
ams, Community College of Baltimore County, Maryland, and the 
Mark Reynolds TETYC Best Article Award was presented to Carolyn 
Calhoon-Dillahunt and Dodie Forrest, Yakima Valley Community College.

• Beverly represented TYCA-SE at CCCC, and she continues to write 
articles on our “TYCA to You” subject for each TETYC. 

• We will need to replace the backboard for the TYCA conference dis-
play. Linda Walters-Moore of National TYCA has assured Beverly that 
we will have a solution before our Feb. conference.

• Beverly also reminded us that we agreed to give away – as a door 
prize – two memberships to NCTE at each TYCA-SE conference. She 
recommended adding a membership giveaway to NCTE to our open-
ing session agenda. Susan also mentioned that the nominating com-
mittee should be added to the opening agenda.

• CCCC meets Nov. 20-21, 2014 in Washington, D.C. 
• Beverly’s term expires in Feb. 2015, so a replacement will be needed.

State Reports
Alabama

• We do not have an Alabama rep. Gaye is helping us find someone. 
Susan did not go visit Alabama this summer because of Gaye’s leads, 
but nothing panned out. 

• Susan suggests getting the TYCA-SE 2015 Conference information 
distributed to Alabama community colleges. If we get people to come 
to a nearby conference, they may want to join.

Florida
• Troy Appling, Florida Representative, noted that TYCA-SE has 41 
members in Florida as of 9/1. 

• He has prepared an invitation letter to all the English/Communi-
cations/Humanities departments of the 28 colleges in the Florida 
College System. It invites recipients to become a part of TYCA-SE and 
promotes the annual conference in Jackson, MS. 

Georgia
• Deborah Byrd, Georgia Representative, remarked that TYCA-GA will 
have 60+ members at their conference (“The Best $10 Conference in 
the State”) on October 17, 2014. Their theme will be “Buzzwords that 
Work.” The October meeting will also include an appeal for TYCA-GA 
members to join TYCA-SE.

Kentucky
• Tyra Henderson, Kentucky Representative, noted that state confer-
ences will help us make personal connections and encourage mem-
bership in TYCA-SE. Right now, TYCA-KY has 20 members, and they 
will hold their first state meeting since 2011 on Oct. 3-4, 2014. (KY 
currently has eight members in TYCA-SE, which is down from last 
year’s report of eleven members.)

• Joel pointed out that Tennessee gives away a lifetime TYCA-SE 
membership at the annual TYCAT conference.

[The REC broke for lunch, returning at 1:14pm.]
• Mississippi is considering giving a one-year membership to TYCA-SE 
at their state conference.

• Susan suggested that we could fund several TYCA-SE one-year mem-
berships as door prizes to be given out at state conferences ($30 per 
membership – approximately $300 per year investment). 

• Annie asked if we could try this for 1-2 years and evaluate whether it 
has generated new and renewing memberships.

• A motion was made, seconded, and passed that we offer a one-year 
TYCA-SE membership giveaway to each state with a state conference, 
and we will try this for two years to see if it is beneficial.
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Mississippi
• Gaye Winter, Mississippi Representative, explained that several excit-
ing events are taking place in Mississippi. TYCA-SE membership has 
increased from 29 to 35 members. 

• All community colleges in MS have representation for the 2015 con-
ference. The theme will be “TYCA-SE: 50 Years of Teaching Ourselves 
into History.” 

• TYCAM will be held in Jackson, MS, on Sept. 19, 2014. 

North Carolina
• North Carolina does not currently have a representative. Bonnie 
suggested Tom LaBelle may be interested or able to find someone. 
Deborah mentioned Shane Wilson, who was once head of TYCA-GA 
and has moved to NC. Susan suggested that Beverly or Laura should 
email Jo Ann Buck to see if she has a recommendation.

South Carolina
• Mike Williams, South Carolina Representative, was unable to attend. 
Susan had an email from him. He has contacted Midlands Tech in 
Columbia, SC; they have expressed interested in hosting the 2017 
TYCA-SE conference. He has not heard back but will contact the 
department chair.

• Beverly noted that she had a call from Melissa McFarlane, who says 
that SC is trying to ramp up their state conference; they are hoping a 
more formalized state organization and conference will improve atten-
dance at TYCA-SE, too.

Tennessee
• Michele Singletary, Tennessee Representative, was unable to attend. 
Her report was read aloud.

• They are currently gearing up for the TYCAT conference on Oct. 3 and 
4. The theme is “Choose Your Weapon” – to explore the educational 
choices instructors make in regard to institutional learning outcomes, 
changing state educational practices, student learning styles, and 
teaching preferences. They are excited to welcome George Singleton 
as the 2014 Conference guest speaker. 

• One of TYCAT’s goals is to encourage more adjunct instructors to 
become members of TYCAT and TYCA-SE. 

• Currently TN is down to 23 TYCA-SE members, but they are expecting 
to gain more members with the 2015 conference in Jackson, MS.

Virginia
• We welcomed Amy Decker, Virginia Representative.
• She noted that the state meeting will be in November at Virginia 
Beach. They are brainstorming ideas to reach out to people at the 
Virginia state conference and encourage membership in TYCA-SE.

West Virginia
• West Virginia does not currently have a representative. Also, it no 
longer has two-year colleges.

Journal Editor’s Report
• Meg Matheny and Ann Nicodemi, co-editors, reported that we have an 
October 1 deadline for inclusion in the Fall issue of the TYCA-Southeast 
Journal. They are looking for more creative pieces, especially poetry. 

• The Fall 2014 issue will include information about the upcoming 2015 
Conference in Jackson along with biographies of REC candidates, arti-
cles, creative pieces, and TYCA-SE business reports. 

• Meg and Ann wish to thank everyone who wrote to commend the new 
look of the journal. They appreciate the good work of Nick Hughes De-
sign Co. on the Spring 2014 issue. The cost of production and postage 
was $1,569.00 for a total cost of $1,819.00 for the Spring 2014 issue.

• Beverly suggested that we have an appointed position of historian/
archivist. She has talked to Cynthia Whittington in MS about serving 
as historian/archivist. Susan noted that we do not have a description 
of the historian/archivist’s position. We hope to update the descrip-
tion of the position to say that this person will make a brief list of 
the year’s events. The discussion was tabled until the next meeting 
(pre-conference meeting in Feb. 2015) to give Beverly a chance to talk 
to Cynthia.

Membership Chair’s Report
• Annie Lotz, Membership Chair, stated that TYCA-SE has 173 members. 
Since 2009, our fall-to-fall membership has remained in the 170s range 
with the exception of 2011 and 2012 when we saw membership in the 
190s. We currently have 68 individuals with new member status. 

State Current # of Members
AL 3
FL 42
GA 12
KY 10
MS 35
NC 1
SC 20
TN 22
VA 20
WV 0
Other 8
TOTAL 173

• Of our 173 members, 142 hold full-time employment status. We cur-
rently have 16 adjunct, part-time, or graduate student members and 
15 retirees. 

• Plans are underway to contact former members and invite them to 
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renew their membership. 
• Annie has sent updated membership lists to state representatives. 
State reps can contact Annie for sample letters to invite faculty to join 
TYCA-SE.

Adjunct and Diversity Report
• Karla Guilford-Ship, Adjunct and Diversity Liaison, was unable to attend.
• We discussed whether the Adjunct and Diversity Liaison position is 
redundant with state representatives’ duties. A motion was made, 
seconded, and passed to eliminate the Adjunct and Diversity Liaison 
position and assign those duties to state reps. This position may be 
reintroduced in the future as needed.

Website Tender’s Report
• Joel Henderson, Website Tender, noted that the following updates have 
been made since our last meeting:

o Upcoming Conference page updates
o Past Conference list updated to include Tampa, FL 2014.
o Membership page – updated form to fill out and pay by mail
o Membership online form (updated with NCTE status and de-

mographic info)
o Membership PayPal payment (includes $2 fee)

• Contact Joel if we see any errors, missing information, or broken links 
on the website.

• Recruitment brochures have been designed and printed and are ready 
for distribution.

2014 Tampa Report
• Diorah Nelson, Program Chair – 2014 Conference, presented TYCA-SE 
with a check for $6,751.63 (includes .38 interest for June/July). 

• Diorah also provided a list of conference expenses and receipts. Total 
receipts for the conference were $28,536.51, and total expenditures 
were $21,785.26. 

• Diorah thanked the many people responsible for making the 2014 
Conference such a great success! 

• John Reffue, Local Arrangements Chair – 2014 Conference, submitted 
a review of IT procedures for the conference. He noted the logistical 
challenges and what went well for the conference:

o They kept costs down by getting as many IT and AV hard-
ware materials as possible from their home institutions. They 
ensured the security of these items with the hotel and had a 
member of HCC’s IT department on site throughout the con-
ference for tech support. They used conference money for ex-
tension cords and duct tape. A committee member provided 
power strips.

o They worked with the hotel’s AV people for larger AV projec-
tion for the ballroom and certain audio setups for ballroom 
presentations.

o John suggested communicating in advance with vendors/pub-

lishers about who is responsible for their AV needs.
o The software/file sharing room was hugely successful. They sug-

gest at least 6 computer stations for future conference. They also 
advise flash drives or a Google Drive repository for documents.

o Double-check the language of the contract with regard to wire-
less access for the conference to ensure adequate wireless 
coverage throughout the hotel.

• We deeply appreciate Diorah, John, and everyone else involved in plan-
ning the 2014 Conference in Tampa!

2015 Jackson Report
• Beverly Fatherree, Program Chair -2015 Conference, and Laura Ham-
mons, Local Arrangements Chair - 2015 Conference, mentioned that 
“TYCA-SE: 50 Years of Teaching Ourselves into History” will take place 
on Feb. 19-21, 2015 at the Jackson Hilton.

• They have secured funding from all 15 community colleges in MS, 
with each college president pledging $2500. 

• Jesmyn Ward, MS native who won the 2011 National Book Award for 
fiction for Salvage the Bones, will be the luncheon speaker. Her newest 
book, Men We Reaped, has received great reviews.

• Dr. David Miller from Mississippi College will do a pre-conference ses-
sion on literature.

• They plan to hold the Wednesday REC meeting (on 2/18) at the Hinds 
Community College campus. 

• We will have a post-conference tour to the Welty House. The directors 
have agreed to offer Saturday post-conference tours if there is inter-
est; the Welty House is usually closed on Saturdays.

• There will be a big Cowan/Doster reception with live music Thursday 
night, a luncheon Friday, and a big “Party Like It’s ‘65” event on Friday 
night with music, dancing, and a buffet. They promise pizzazz!

• The deadline for submitting the Presentation Proposal Form is 
Nov. 15, 2014. 

• See http://hub.hindscc.edu/tyca-conference-2015 for more information 
about the 2015 Conference, including the Presentation Proposal Form 
and tentative schedule.

Meeting Planner’s Report
• Laura Hammons, Meeting Planner, is willing to serve in this position 
“on paper” until the 2016 conference in Knoxville, TN. She is currently 
seeking other volunteers for the position.

• She plans to update the meeting planner’s handbook.

2016 Knoxville Report
• Joel and Ann explained that the 2016 conference will be a joint effort 
by Chattanooga State Community College and Pellissippi State Com-
munity College. They provided us with folders that included a tenta-
tive schedule, mentioned featured speakers Silas House and Arthur 
Golden, and included tantalizing conference details!
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New Business, Open/Deferred Discussion, and Reminders
• We need a new meeting planner
• We need more state reps.
• The REC must meet in Jackson on February 18, 2015 (the day before 
the conference). The REC will fund up to $200 extra for that additional 
day if colleges will not provide funds.

• Join the TYCA-SE Facebook page!

[The REC adjourned at 3:08pm.]

TYCA-Southeast Directory 2015-16
Regional Executive Committee and
State Representatives

ELECTED MEMBERS

Chair
Matt Simon (2013-16)
Tri-County Technical College
PO Box 587
Pendleton, SC  29670
864-646-1445
msimon@tctc.edu

Assistant Chair
Troy Appling (2015-18)
Florida Gateway College
149 SE College Place
Lake City, FL 32025
386-754-4369
troy.appling@fgc.edu

Secretary
Laura Burridge (2014-17)
Nashville State Community College
120 White Bridge Road, K-106B 
Nashville, TN 37209
615-353-3059
laura.burridge@nscc.edu

Membership Chair
Annie Lotz (2010-13; 2013-16)
Jefferson Community & Technical College
109 East Broadway
Louisville, KY  40202
502-213-5132
anne.lotz@kctcs.edu

Treasurer
Tim Krason (2014-17)
Hinds Community College
PO Box 1100
Raymond, MS  39154-1100
601-857-3390
timothy.krason@hindscc.edu
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Awards Chair/Member-at-Large
Lakeya Jenkins (2015-18)
Piedmont Technical College
620 N. Emerald Road
PO Box 1467
Greenwood, SC  29646
864-941-8609
jenkins.l@ptc.edu

National TYCA Representative
Susan Slavicz (2015-18)
Florida State College at Jacksonville
11901 Beach Boulevard
Jacksonville, FL  32246
904-646-2348
sslavicz@fscj.edu

APPOINTED MEMBERS

Journal Editor
Ann Nicodemi (2014-16)
Chattanooga State Community College
4501 Amnicola Highway
Chattanooga, TN 37406-1097
423-697-5551
ann.nicodemi@chattanoogastate.edu

Advertising Manager
Wayne Francis (2015-2018)
Florida State College at Jacksonville
11901 Beach Boulevard
Jacksonville, FL  32246
904-646-2434
wayne.francis@fscj.edu

Webtender
Joel Henderson (2014-17)
Chattanooga State Community College
4501 Amnicola Highway
Chattanooga, TN  37406-1097
joel.henderson@chattanoogastate.edu

Meeting Planner
Meg Matheny (2015-18)
Jefferson Community & Technical College, Southwest
1000 Community College Drive
Louisville, KY  40272
502-213-7244
meg.matheny@kctcs.edu

Nominating Committee Chair
Charles Smires
Florida State College at Jacksonville
11901 Beach Boulevard
Jacksonville, FL  32246
904-646-2307
csmires@fscj.edu

Archivist
Cynthia Whittington (2014-17)
Hinds Community College
PO Box 1100
Raymond, MS  39154-1100
cdwhittington@hindscc.edu

Historian
Beverly Fatherree (2015-18)
Hinds Community College
PO Box 1100
Raymond, MS  39154-1100
601-857-3901
BDFatherree@hindscc.edu

2015 Conference Chairs

Local Arrangements:
Laura Hammons 
Hinds Community College
PO Box 1100
Raymond, MS  39154-1100
601-857-3906
ldhammons@hindscc.edu

Program:
Beverly Fatherree 
Hinds Community College
PO Box 1100
Raymond, MS  39154-1100
601-857-3901
BDFatherree@hindscc.edu
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2016 Conference Chairs

Local Arrangements:
Rob Lloyd
Pellissippi State Community College
English Dept.
10915 Hardin Valley Road
PO Box 22990
Knoxville, TN  37933
865-539-7133
rtlloyd@pstcc.edu

Teresa Lopez
Pellissippi State Community College
English Dept.
10915 Hardin Valley Road
PO Box 22990
Knoxville, TN  37933
865-694-6708
tmlopez@pstcc.edu

Program:
Joel Henderson 
Chattanooga State Community College
4501 Amnicola Highway
Chattanooga, TN  37406-1097
joel.henderson@chattanoogastate.edu

Ann Nicodemi
Chattanooga State Community College
4501 Amnicola Highway
Chattanooga, TN 37406-1097
423-697-5551
ann.nicodemi@chattanoogastate.edu

STATE REPRESENTATIVES

Alabama 
Melinda Byrd-Murphy (2015-18)
Alabama Southern Community College
PO Box 2000
Monroeville, AL  36460
251-575-8226
mbmurphy@ascc.edu

Florida
Diorah Nelson (2015-16)
Hillsborough Community College
1206 North Park Road
Plant City, FL  33563-1540
813-757-2210
dnelson@hccfl.edu

Georgia 
Deborah Byrd (2014-17)
Georgia Perimeter College-Newton
239 Cedar Lane
Covington, GA  30014
770-278-1349
Deborah.byrd@gpc.edu

Kentucky
Tyra Henderson (2014-17)
West Kentucky Community & Technical College
4815 Alben Barkley Drive
Paducah, KY  42001
270-534-3396
tyra.henderson@kctcs.edu

Mississippi
Gaye Winter (2014-17)
Mississippi Gulf Coast Community College
PO Box 548
Perkinston, MS  39573
601-928-6246
gaye.winter@mgccc.edu

North Carolina  
Robbi Muckenfuss (2015-17)
Durham Technical Community College
1637 Lawson Street
Durham, NC  27703
 (919)536-7231 ext. 8084
muckenfussr@durhamtech.edu
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South Carolina
Mike Williams (2013-16)
Horry-Georgetown Technical College
743 Hemlock Drive
Myrtle Beach, SC  29577
843-477-2016
Michael.Williams@hgtc.edu

Tennessee
Lori Barton (2015-18)
Chattanooga State Community College
4501 Amnicola Highway
Chattanooga, TN 37406-1097
423-697-4745
lori.barton@chattanoogastate.edu

Virginia 
Amy Decker  (2014-17)
Germanna Community College
7 Stoneridge Court
Stafford, VA  22554
540-419-5801
adecker@germanna.edu

West Virginia  (open)

Editors’ Note:  Dates indicate REC term(s).


